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K: We could become famous! 

R: Famous people could listen to 

our podcast. 

K: Helen Clark might listen to our 

podcast. 

R: Nah, she wouldn!t have time. 

K: But she likes schools, she 
might. 

Abstract 

 

This teacher as researcher study looked at the ways podcasting contributed to the teaching 

and learning of oral language in the primary school classroom. An online survey was 

conducted of teachers throughout New Zealand and it was found that oral language was the 

‘neglected’ area of the English curriculum with many teachers being dissatisfied with their 

current programme. The main findings of the survey was that teachers would like more 

support in how to assess this area of the curriculum and would like to be offered more 

professional development opportunities.  

 

To conduct this research a podcasting programme was run in a year 5/6 classroom and the 

enhancements to oral language abilities recorded using a case study method. The podcasting 

programme entailed producing audio recordings for an authentic audience and purpose; 

engaging with feedback from peers, teachers and commenters on the podcast page; and 

making revisions to the recording before presenting it to the world via the Internet. 

 

Podcasting provided students with a much larger and 

far ranging audience for their work than was 

available in the average classroom. In the research 

focus group, discussions around oral language 

encompassed appropriate use of language, how to be 

sensitive when interacting with different cultures, 

how to make messages appealing to people from many continents and how to craft an 

interesting message. Podcasting also provided students with the time to practice and reflect 

on their oral language performance. It was found that podcasting provided the vital middle 

ground between learning how to craft a message and presenting that message to an audience. 

I maintain that the use of Podcasting creates ‘thinking communicators’ not just proficient 

speakers. 

Research Question: 

In what ways can Podcasting enhance oral literacies? 
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Introduction 

My Situation 

 
I am a primary school teacher based in Dunedin, with an interest in new technologies. At the 

end of 2005 I was introduced to podcasting, a new form of social software which I found 

fascinating. I began to listen to podcasts for professional development. At the same time my 

class was preparing to run a radio show on a local radio station. It seemed a natural 

progression to digitise the show and post it on line as a podcast. This began our journey into 

using podcasting as an oral language tool.  

 

The oral language abilities of my students started showing marked improvement as we 

continued to make successive podcasts. I realised oral language was not an area I had 

previously thought consciously about teaching. In the podcasting programme I found that 

students were thinking about how language works and how to reach wide audiences. This 

took the oral language programme to a whole new level. Along with discussing how to speak 

loudly and clearly, students were discussing appropriate use of language, how to be sensitive 

to many different cultures, and how to make their message appealing to people in other 

countries. 

  

Why is it important? 

 
Effective oral communication is a pre-requisite skill for reading and writing. There is a 

correlation between poor oral language abilities and reading difficulties. Conversely, van 

Hees (2006) suggests that people with good communication skills excel in many other areas 

as adults.  

 

We use oral language to organise and sequence our thoughts. The less chance students have 

to practice using their voice in the classroom the less they are likely to become effective and 

thoughtful communicators. Implementing a podcasting programme is an effective way to 

bring oral language back into focus in the classroom. 
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Theoretical underpinning 

 

I hold to a social constructivist theory on how students learn.  

"The movement of a swimmer does not 'resemble' that of a wave, in particular, the 

movements of the swimming instructor which we reproduce on the sand bear no 

relation to the movements of the wave, which we learn to deal with only by grasping 

the former in practice as signs. That is why it is so difficult to say someone learns: 

there is an innate or acquired practical familiarity with signs, which means that there 

is something amorous - but also something fatal - about all education. We learn 

nothing from those who say: 'Do as I do'. Our only teachers are those who tell us to 

'do with me', and are able to emit signs to be developed in heterogeneity rather than 

propose gestures for us to reproduce" (Gilles Deleuze, 1994, 23). 

 

I believe that the most powerful learning takes place because of ‘do with me’. Student 

learning happens jointly, collaboratively, with and from each other, the teacher, parents and 

strangers. Students require authentic audiences, and authentic contexts to motivate learning.  

 

Davis and Sumara (2002) suggest that constructivism is popular with people interested in the 

processes of learning, and this is certainly the case for me. Watching students construct 

meaning as they interact with each other and the world around them intrigues me. I 

particularly hold to the theory of social constructivism, which is linked with Lev Vygotsky 

(see Davis and Sumara, 2002 p 192). I believe that students construct and then reconstruct 

their knowledge to ever more complex levels because of their interaction (both verbal and 

non verbal) with others and their environment.  

   

Alexiades, Gipson and Morey-Nase (2001), in online conference proceedings, discuss 

‘situated learning’ in conjunction with constructivist learning environments. They refer to 

Brown, Collins and Duguid (1989) who argued that, “meaningful learning only occurs if it is 

embedded in the social and physical context within which it is used” (2001). Most oral 

language activities in the classroom are contrived. There is no motivation for students to take 

control of their own learning and strive for improvement. With podcasting students have an 

authentic context and an authentic audience for their oral language presentations.  
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Literature Review 

 
…the very presence of a teacher alters the way in which pupils use language, 

so that they are more likely to be aiming at ‘answers’ which will gain 

approval than using language to reshape knowledge. Only the most skilful 

teaching can avoid this. (Barnes 1976 p 78) 

 
A typical morning in my classroom and many others around New Zealand starts with class 

discussion. During this time, a time dedicated to developing student oral language and 

allowing practice of skills, who does all the talking? If you are like me and a rosy bloom is 

appearing on your cheeks as you consider that question, then we know the answer. It is very 

difficult in crowded classrooms and with an overcrowded curriculum to allow the luxury of 

student voice. Teachers ask questions, students mutter one or two word answers, teachers 

grab those sound bytes and expand on them, in reality completing students’ thoughts for 

them. “Our students don’t think!” we cry. It is imperative to find a way, in the crowded 

school day, to allow for student voice. van Hees states,  

When input and output oral language opportunities…are in balance, and 

students engage with and notice the oral texts expressed, they move beyond 

‘merely saying’ to honing text meaning and shape, and expressing with more 

precision and effectiveness (2007, p 132).  
 

The core phenomenon underpinning this research study is oral language. By oral language I 

do not mean merely teaching children to speak, but focussing on their ability to 

communicate. This review will travel through the literature of oral language and pedagogy, 

and build bridges between this and the literature surrounding the new technology of 

podcasting.  

 

What do I mean by oral language? 

 
“Conversation is not a chain of utterances but rather a matrix of 

utterances and actions bound together by a web of understandings and 

reactions” (Labov & Fanshel, 1977 p 30). 

 

The giver and receiver of any message have a part to play to ensure meaning. In its most 

basic form, Williams (1977) breaks down language into three parts, “logic” where language 
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is used to discuss and understand reality, “grammar” where language is an entity such as its 

fixed form of writing, and “instrument” where it is used to achieve a purpose.  

 

Oral language in the context of this report is the ability to be able to confidently manipulate 

the mechanics of speech (grammar), use voice to engage in thought (logic) and craft a 

message designed to inform, persuade, or entertain an audience (instrument). Oral language 

is more than the sum of its parts. Students need to intertwine these three elements of language 

in order to become effective citizens. Saussure states, “Language is a system of signs. Noises 

count as language only when they serve to express or communicate ideas; otherwise they are 

just noise” (Culler, 1976).  

 

There are three types of orators in our classrooms. Firstly there are those with communication 

difficulties in one or all of the three areas outlined above. Secondly, there are proficient 

speakers, who have mastered the grammar and instrument of oracy. Thirdly, there are 

thinking communicators, who have also successfully intertwined the third element, logic, into 

their language performance. Wilkinson discusses, “this is what oracy is about – about not 

being manipulated, about negotiating as equals, about standing up and speaking the truth as 

we see it” (Wilkinson et al, 1990 p6). Thinking communicators have all the tools to succeed 

in a society that values communication. 

 

Why is Oral language important? 

 
In 1965 Andrew Wilkinson called for speaking and listening to be looked at more closely 

when teaching literacy. He coined the term ‘oracy’ to add weight to a largely forgotten or 

taken for granted part of the curriculum. His aim was for oral language to be seen to be of 

equal worth to reading and writing (Corden, 2000).  

 

There are three specific areas that highlight the importance of focused oral language 

instruction in the classroom. These are the place oral language plays in developing higher 

order thinking skills; the correlation between oral language and all other literacies; and the 

cost to the nation of poor oral language skills. 
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Thinking 

 
A focus on oral language in the classroom is vital for developing thinking skills in students. 

Wick asks, how “do I know what I think, until I see what I say?” (1995 p61-62). Vygotsky 

also argues that both children, and adults, interpret their world through their speech. He 

suggests that children begin speaking out loud to make sense of what they see and this then 

turns inwards and becomes our inner voice, the one we struggle with when making decisions 

and interpreting our world (Bruner, 1985). For Corden, “Vygotsky made the point that 

thought is not merely expressed in words – it comes into existence through them” (2000 p7). 

Vygotsky further adds that children need speech as much as hands and eyes to solve 

problems.  

 

It is interesting to watch a young child at play and notice the constant monologue that is part 

of that play. I have used internal monologue and dialogue as a thinking tool in the classroom 

context in the following way: 

 

Table 1: An example where speech is used as a thinking tool in the 

classroom 

At the beginning of the school year students are encouraged to bring a 
small stuffed toy to school. This toy lives on their desks. I have my own 
on my desk. This is my thinking buddy. I model thinking out loud to my 
thinking buddy, asking it questions about the next step in a task or in my 
learning. I model my thinking buddy talking back to me. The students 
spend a week or so using their thinking buddy in the same way out loud, 
encouraging them to ask themselves a question, therefore thinking things 
through fully, before they approach the teacher or a partner for help. The 
next step in this process is to turn the dialogue inwards. The students still 
look at their thinking buddy to ask the question, however now it is in their 
heads. The last part of the process is to put the thinking buddy inside the 
desk or take it home and have the student imagine their thinking buddy as 
they carry out the internal dialogue. 

 
 

 

Dialogue is also vital in developing thought. Students engage in co-constructing their ideas of 

the world, through dialogue with others. “Talk enables the social construction of meaning as 

students are impelled to use, explain, discuss, and ask questions” (Smith, 2001 p 6).  
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Basis for Literacy 

 
Oral language forms the groundwork for all other literacy events (New Zealand Ministry of 

Education, 2006; Brace et al 2006). Cazden et al (1996) review the changes to the concept of 

literacy in the 21st century and call for a much broader view of the term. The concept of ‘text’ 

has also broadened. This word encompasses anything that is used to express meaning in all 

areas of literacy: oral, reading, writing, and viewing.  

 

Many authors bemoan the fact that oral language is the poor cousin of reading and writing 

although it is the literacy people will draw on the most throughout their lives (Scarborough, 

2002; Bourke, et al, 1980). It has been suggested that, “speaking and listening are to reading 

and writing [as] walking is to running” (New Standards cited in Fisher and Frey 2007). van 

Hees (2006) discusses that students experiencing difficulties in oral language are more likely 

to experience difficulties in reading and writing. This has been evident in young students 

right through to adolescence. Evidence is also provided showing that students with strong 

oral story telling abilities develop strong skills in writing (van Hees 2006, Jennings 1991). To 

paraphrase the words of James Britton (1970), which are as true today as they were when 

written thirty years ago, “Reading and writing float on a sea of talk."  

The cost to the nation 

 
“The cost to the nation of children’s poor communication” (ICANTalk, 2006) presents the 

third reason for why a focus on oral language is important in the classroom. I CAN is the 

children’s communication charity in the United Kingdom. The I CAN Talk is a series of 

papers reviewing current research and literature surrounding the issue of oral language in the 

United Kingdom. This paper is not directly related to research in New Zealand. However its 

findings serve as an indication of what may be found in similar countries. The report 

“considers the cost of poor communication skills to the individual, the family and to the 

nation. While highlighting the financial impact of poor oral skills, the paper summarises the 

strong evidence of the devastating effect of communication difficulties on life chances” 

(2006: 3). The document asserts that not only are all other literacies dependent on oral 

language, but the experiences of a person’s lifetime are shaped by his or her language.  
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The findings in the I Can Talk report are a wake up call. In a nutshell, “the correlation 

between children with a communication disability and low attainment, behavioural and 

emotional difficulties, mental health issues, poor employment or training prospects and youth 

crime is strong” (p6). 

 

Evidence is given in the report to back up the statements that children with language 

difficulties achieve to a lower level academically, (with the achievement gap in maths 

increasing with age); have a restricted learning pathway; find forming friendships difficult; 

and are at a higher risk of being bullied. It was stated that 10% of all children in Britain have 

a communication disability and 50% of children have ‘impoverished’ (immature or poorly 

developed) language on school entry.  

 

There is an economic as well as a social aspect of this argument. Linguard, Hayes and Mills 

(2003) suggest that students who come from a low socio-economic background have less 

opportunity to use their voice in the classroom than their more affluent counterparts. They 

explain that this is because the teacher talks more and students talk less due to the teacher 

focussing more on basic skills and less on developing thinking communicators. It seems that 

these students are caught in a cycle. Poverty leads to less chance to practice the skills 

required in oral language, which in turn leads to a restricted learning pathway which then 

results in poverty.  

 

So why is oral language important? To carry out any activity in our daily lives we need to be 

thinking communicators as well as proficient speakers. People are judged on their eloquence. 

However they are also judged on substance. Our language helps to shape and sequence our 

thoughts. It is the basis for all other types of communication, be it interpreting the written 

word, writing, engaging with the complexity of text on the Internet or engaging with images 

and sounds. Finally, is the main method of expressing our needs. Oral language is the 

building block, the corner stone, for our life experiences.  
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What is Podcasting? 

 
Peter Meng defines podcasting as “the process of capturing an audio event, song, speech, or 

mix of sounds and then posting that digital sound object to a Web site or ‘blog’ in a data 

structure called an RSS 2.0 envelope (or “feed”)” (2005:1). I really identify with the word 

‘capture’ in this definition. It has been my experience that podcasting ‘captures’ learning as it 

occurs. The element that distinguishes podcasting from a simple audio recording is the ‘feed’. 

This is the means by which computers can subscribe to a podcast, in essence downloading all 

new episodes automatically without the computer operator having constantly to visit the 

podcast page. The term ‘podcast’ is a combination of ‘iPod’ (the Apple brand MP3 player) 

and ‘broadcasting’. This name is misleading as a podcast can be created and listened to 

without the use of an iPod.  

 

The concept of podcasting was first realized in the year 2000 and has gone through many 

developments. American author Doc Searls reported in a blog entry on September 28, 2004, 

that a Google search he performed on the word ‘podcast’ resulted in only 24 hits (Campbell, 

2005). A search I conducted in August 2007 resulted in 129,000,000 hits. In its first form, 

podcasting required specific technical expertise and was not easily adapted for classroom use. 

In 2007 many online podcasting host sites (Podomatic, Odeo), and software programmes 

(GarageBand, Audacity) are available that allow for ease of recording and editing sound files. 

Most notably, Apple has supported podcasting through iTunes and have marketed podcasting 

on their new suite of software programmes. This allow one click publishing to a web space 

(called a  .Mac account). provided by Apple.  

 

Podcasting in Education 

 
Podcasting is only just breaking ground as a technology for use in schools even though it has 

been technically possible to produce podcasts for a number of years. Podcasts have been used 

in various ways. Most research to date has been written about the use of podcasting in a 

tertiary context (Flanagan & Calandra, 2005; Campbell, 2005; Meng, 2005; Chan & Lee 

2006; Frydenberg, 2006). Deal (2007) classifies educational podcasting into three categories, 

lecture webcasting, where lectures are recorded and posted on line; supplementary materials 
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podcasts, where students can be prepared prior to the lecture with additional resources; and a 

category where students produce their own podcasts. In a primary school context, it is this 

last category that is being developed and is the subject of this report.  

 

Most of the articles to date on Podcasting in the primary classroom consist of case studies 

and observations written by teachers of their own students. These articles are emotional and 

persuasive, showing the enthusiasm of the teachers for the motivation and engagement of 

their students using this medium.  

When students were immersed in writing for a global audience, their writing 

improved. Listening skills also improved because they were required to be 

specific in their public, written comments to peers. Students worked tirelessly to 

publish their best work (Dlot, 2007 p 82).  

 

There is a need for substantive research to be conducted into the scope and type of learning 

taking place in the primary and secondary school context.  

 

Oral Language and Podcasting 

Blurring the lines between written and oral language 

 
Brian Cambourne based his book, ‘The Whole Story’ on two assumptions, one is that 

“learning to talk is a stunning intellectual achievement” and the other, “Oral and written 

forms of the language are only superficially different” (1988:30-31). Janet Swenson of the 

National Council of Teachers of English, observed, the “use of the term writing to encompass 

multimodal compositions such as digital storytelling and podcasting is now “essentially 

uncontested” within her discipline” (Bull, 2005:25).  

 

Podcasting is blurring the lines between written and spoken language. Street (1984) discusses 

the difference between written language and oral language. He argues that oral language has 

an interpersonal function and written language a logical function. Feedback is immediate in 

oral language, which means it can be modified constantly to ensure transmission of the 

message. Written language can convey meaning over space and time removing the receiver 

of the message to a greater distance.  
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Podcasting provides a vital middle step between written and oral language. Students have the 

luxury of crafting a message, experimenting with the oral medium, before presenting the 

message to an audience for criticism and engagement. This is a step not easily available in 

language learning prior to the introduction of this technology. This is the main advantage of 

podcasting, the ability to experiment and play with language in a non-threatening 

environment, and the ability easily to revise and edit the message before presenting to an 

audience.  

 

Bull asserts that, “enhanced verbal skills in one medium potentially transfer to other media” 

(2005:25). There is the potential for students to gain skills in oral presentations in a 

supportive and non-threatening environment such as podcasting and then transfer these skills 

to presentations in front of a live audience. In a sense podcasting is like taking driving 

lessons, before being allowed out on the motorway. 

 

The Zone of Proximal Development 

 
Bruner (1985) discusses the role of the ‘zone of proximal development’ in language learning. 

The zone of proximal development is the zone between what a learner can do alone and what 

can be achieved with assistance.  

 

Children learn language through the support of a more competent adult or peer. Once a skill 

is mastered it comes under conscious control and the child is ready to engage with more 

complex levels of language. Podcasting works in the zone of proximal development, students 

are scaffolded through producing podcasts to mastery and then extended to the next level. 

 

The first step in this process is that students experience scaffolding by engaging with their 

peers. Hearing a classmate read a piece of text aloud can make the difference between 

confusion and understanding. The difference of emphasis of words and timing can help a 

student grasp the meaning of the text in ways that rereading by themselves may not. This is 

one way that podcasting can enhance oral literacies, learning from others the way to make 
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meaning with the music in your voice. Campbell calls this the “explaining voice, the voice 

that performs understanding” (2005:42).  

 

Secondly, students experience scaffolding by receiving feedback. Teachers have an accurate 

idea of the students’ language learning needs through listening to the podcasts and are able to 

provide focussed feedback. Students receive feedback from their peers through peer 

assessment, they also receive feedback from strangers via comments made over the Internet 

on the podcast page over the Internet, which they may incorporate into their learning.  

 

Feedback and reflection 

 
John Hattie (2003) reported on the factors in education that made the most difference to 

student learning. At the top of his list was feedback. He asserts that expert teachers provide 

rich and relevant feedback. I would add that expert teachers find ways for their students to 

receive feedback from various sources. This additional feedback has a powerful effect, 

especially when provided by an authentic audience for the work presented.  

 

McTighe and O’Connor suggest that, “Feedback is the breakfast of champions.”  They 

paraphrase Wiggins (1998) “To serve learning, feedback must meet four criteria: It must be 

timely, specific, understandable to the receiver, and formed to allow for self-adjustment on 

the student’s part” (2005:10-17). Feedback when provided in a podcasting context is not 

exactly ‘timely’, however it may serve as timely when understood in another fashion. When 

students receive feedback on their podcasts they have the ability to listen to their presentation 

and weigh it up in light of the new feedback. Students then are able to engage in self-

reflection in light of the specific piece of feedback. 

 

With most oral language situations teachers can give immediate and focused feedback on a 

student’s presentation. However even the best quality feedback will have little effect if the 

student is not able to reflect and act on what has been said. Podcasting provides students with 

the opportunity to revisit their presentations in light of feedback and make changes. 

Podcasting allows students the ability to be able to engage with their own vocal presentations 

and engage in self-reflection. 
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Motivation 

The excitement of creating a polished product for the Web and the possibility of 

reaching a diverse and real audience were tremendous motivators  

(Dlott, 2007 p 82).  

 

Sefton-Green and Buckingham (1998) conducted a study of students who were using digital 

media at home to create multimedia projects. What they found was that these students just 

did a bit of ‘mucking around’ for fun but didn’t produce anything of worth. They suggested 

that schools make the most of the motivation these students are showing and channel this 

energy into using these tools to create something of educational worth within the framework 

of the classroom. Students may be ahead of most teachers in the knowledge of how to use 

these new technologies, but teachers have the experience and pedagogical knowledge to turn 

these activities into dynamic and worthwhile learning experiences. 

 

Another avenue for motivating and engaging students in their learning is to bring other voices 

into the classroom. If day after day, the only spoken texts available to learners are those of 

their peers or teachers, then things can become somewhat monotonous and repetitive. New 

voices bring new perspectives, and there is a wealth of new perspectives being recorded as 

podcasts by students all around the world (eg, http://cefnfforest.podomatic.com/ in Wales). 

 

Authenticity 

“The focus of language teaching should be to provide children with authentic and 

relevant purposes for using language. Through…meaningful interactions the 

(learners) will develop a control of language that is functional and purposeful in 

meeting their immediate and future needs” (Derewianka, 1990 p 51). 

 

van Hees, when researching oral language in the New Zealand classroom, found that students 

needed more opportunity for engaging in good discussions. She states they often share ‘news’ 

but “they lack a sense of audience, and don’t realise that audience drives what and how they 

say” (2007:21). Podcasting provides authenticity in learning. Students are producing work for 

an authentic purpose; they are podcasting to present their findings. They are producing work 

for an authentic context; answering real world questions. And they are producing work for an 
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authentic audience – the World Wide Web. Bolstad & Gilbert argue the value of authentic 

learning opportunities stating, “for this reason, it is thought they will be more likely to 

become genuinely engaged – as individuals and groups – with the subject matter, and with 

their own learning” (2006:31). 

 

Summary 

 
This literature review has attempted to draw links between literature surrounding oral 

language and the new technology of podcasting. Oral language, in this report, is composed of 

three elements, logic, grammar and instrument. Students can be proficient speakers 

employing only instrument and grammar, but to be thinking communicators they must 

include logic. The importance of a focus on oral language instruction has been highlighted by 

providing three justifications. Firstly, students need oral language as a tool to help engage in 

thought, secondly oral language is the basis for all other literacies and lastly there is 

documented evidence of the cost to the individual, family and the nation of poor literacy 

skills.  

 

Podcasting provides the means to bring oral language instruction back into focus in the 

classroom. It is interesting to look at podcasting as a literacy tool and see how it blurs the 

lines between written language and oral language. Students are provided with the ability to 

engage with their oral texts in a similar way to how they engage with written texts. Students 

can edit and revise their oral presentations in a supportive environment before presenting to 

an audience.  

 

The use of podcasting is supported by many pedagogical theories. Links between theories 

such as the zone of proximal development, authenticity, motivation and feedback, and 

podcasting have been explored.  
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How is Oral language currently being taught in NZ schools? 

 

As I embarked upon this project I had a sneaking suspicion that oral language was happening 

in schools but not in any organised way. I found studies of British primary classrooms, which 

indicated that students had very little opportunity to engage through talk (Bennett & Dunne, 

1990; Galton & Williamson, 1992). However I was unable to locate similar research for New 

Zealand. In order to obtain information on the state of oral language instruction in classrooms 

an online survey was circulated to New Zealand schools and was made available via the ICT 

U Can! blog site. This survey received 37 responses from teachers throughout New Zealand. 

Of these respondents seventy-three percent taught in the primary sector (years 1 to 6), 

twenty-four percent taught in the intermediate sector (years 7 to 8), and three percent taught 

in the secondary sector (years 9 to 13). 

 

Time spent on areas of literacy 

 
Teachers were asked approximately how many hours per week they spent on each of the four 

strands of the English Curriculum and this is shown in Table 2 below.  

 

Table 2: Hours per week spent on strands of the English curriculum 

 

Strand Range Average 

Writing 1 hour to 8 hours 4 hours 

Reading 1 hour to 7 hours 3.5 hours 

Visual Language 20 min to 5 hours 1.5 hours 

Oral language 0 hours to 12.5 hours 2.5 hours 

 
  

 

In the responses to reading and writing, three percent mentioned that they integrate these 

subjects and in the responses to visual and oral language nine percent mentioned that they 

integrated throughout the curriculum. One response to visual language read, “Don’t know 

what this is”. On average more time is spent on reading and writing, with visual language 
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receiving the least amount of time. It is interesting that the time spent on oral language had 

the largest variation throughout the 37 classrooms involved. This led me to question what 

teachers understood about oral language. 

 

Satisfaction with current oral language programme 

 
Teachers were asked how satisfied they were with their current oral language programme. 

Twenty two percent of teachers said they were dissatisfied, forty-six percent said they were 

satisfied and thirty-two percent said they were very satisfied with their current oral language 

programme. So the majority of teachers were happy with the current state of oral language 

instruction in their classrooms. It was concerning, however, that nearly a quarter of the 

teachers expressed their dissatisfaction with their current programme. 

 

Teachers were asked how they would rate their current knowledge of how students learn oral 

language skills. Twenty seven percent rated their knowledge as poor, forty-nine percent rated 

their knowledge as good, and twenty-four percent rated their knowledge as very good. When 

asked if they thought they spent enough time on oral language instruction in their classrooms; 

twenty-two percent agreed they did already spend enough time, fifty-eight percent reported 

they didn’t spend enough time, and twenty percent were undecided. This result was 

interesting as seventy-three percent regarded their knowledge of how students learn oral 

language being good to very good, seventy-eight percent had reported being satisfied with 

their current oral language programme however only twenty-two percent thought they spent 

enough time on oral language in the classroom.  

 

Teachers gave some interesting reasons for their dissatisfaction with their current oral 

language programme, for example: 

 

“A crowded curriculum means it is not always possible to give attention to the oral 

language aspect specifically.” 

 

“It is not enough of a focus in school curriculum. Generally do not have enough time 

for English due to participation in the Numeracy project.” 
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“Often left out of daily plan if time is short. Seems to be spontaneous rather than 

‘planned’.” 

 

“It is very difficult to measure and show something tangible for your effort. Children 

talk and interact constantly but this doesn’t necessarily improve language.” 

 

“Always the one that gets left out!” 

 

“Because I assume it is an easy area to integrate into all other areas of the 

curriculum, I probably do not teach it to the level I should.” 

 

“I feel there should be a national test where there is a marking standard and regular 

professional development in this area. I think this is the ‘neglected area’ in English.” 

 

I wondered if teachers thought that oral language instruction was more important at a specific 

stage of a student’s academic life; twenty-two percent of respondents thought oral language 

instruction was more important for students in the junior classes, seventy-two percent 

answered no, oral language was important for all age groups and six percent were unsure. 

 

Professional Development in Oral language 

 
This led me to wonder how much professional development teachers were getting in the 

teaching of oral language. Teachers were asked to outline any professional development they 

had undertaken in this area recently. Eighty one percent reported they hadn’t had any 

professional development in this area. Of the nineteen percent who had attended professional 

development the sources were: 

• Reading Recovery 

• ICTPD cluster activities – questioning and inquiry 

• RTLB (resource teachers of learning and behaviour) 

• Critical Literacy 

• NESB – Jannie van Hees (Non-English Speaking Background) 

• Head start development 
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Why is oral language important? 

 
So how then did these teachers answer the question, “Why do you think oral language 

instruction is important?”  Examples of teachers’ responses to this question include: 

 

“If they can’t share their voice at school then where?” 

 

“It underpins a child’s success in everything they do.” 

 

The response that teachers reported the most was ‘to communicate’ (33%) followed by 

‘underpinning every other curriculum area” (14%), ‘increasing confidence’ (12%), and ‘the 

basis for all literacy, (9%). 

 

Other responses included: 

• clarify ideas 
• listening skills 
• clear instructions 
• learn to read 
• to discover and understand 
• to teach others 
• to set goals 
• to be able to use vocabulary effectively 
• to learn to write 

 

What skills are being taught in oral language? 

 
I asked teachers to identify the skills they taught under the banner ‘oral language’. The top 

ten responses were: 

• listening (51%) 
• questioning (43%) 
• clarity (27%) 
• volume (27%) 
• eye contact (24%) 
• body language (22%) 
• responding appropriately to others (22%) 
• concise, organised, structured message (22%) 
• aware of audience (14%) 
• turn taking (14%) 
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The New Zealand Ministry of Education has provided a Matrix of Oral language Skills 

(Appendix iii). The skills identified by the respondents have been separated into the five 

areas of oral language identified by the matrix in Tables 3 and 4. The matrix has split the 

areas into two strands. Participation, role, and speaking and listening skills come under the 

strand of ‘strategy’ while ideas and language come under the strand of ‘content’. 

 

Table 3: Oral language skills identified by teachers in the strategy strand 

 

Language area Skill identified Percentage 

Participation can talk to any sized group  3% 

Role uses appropriate social skills  3% 

Speaking and 
Listening 
Skills 

listening  
clarity, volume  
eye contact  
body language, responding appropriately  
turn taking, speed  
expression, confidence 
pitch, manners 
tone facial expressions 

51% 
27% 
24% 
22% 
14% 
11% 
6% 
3% 

 

  

 

Table 4: Oral language skills identified by teachers in the content strand 

 

Language area Skill identified Percentage 

Ideas questioning  
clear concise message  
thinking, planning  
clarifying 
summarising, justifying, expressing 
opinions, explaining 

43% 
22% 
11% 
9% 
6% 

Language  adjusts language to suit audience  
chooses vocabulary to suit message 
grammatically correct sentence structure 

14% 
9% 
3% 

 

  

 

When the skills identified by teachers were compared to the Oral Language Matrix, teachers 

across this survey identified all of the key skills. Out of the top ten skills that teachers 

identified as being actively taught, seven came from the element speaking and listening 
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skills, two from the element Ideas and one from the element Language. This would lead me 

to believe that teachers place a much greater emphasis on the strategy strand of oral language.  

 

How is oral language integrated?  

 
I wondered whether oral language was being taught as a stand-alone subject or being 

integrated. Teachers were asked which areas of their programme integrated oral language. 

Twenty eight percent responded that oral language was integrated into all areas of their 

programme. The areas that teachers listed specifically are outlined in Table 5. 

 

Table 5: Aspects of the curriculum teachers integrate with oral language activities? 

 

Aspects of the curriculum Percentage 

reading 38% 

writing 35% 

inquiry based learning 27% 

questioning, topic time 19% 

discussion time 16% 

speech 14% 

English 11% 

social studies 8% 

science 8% 

drama 8% 

maths 8% 

reflection time 6% 

technology 6% 

social skills 6% 

ICT 6% 

current events 6% 

debates 6% 

self-assessment 3% 

visual art 3% 

dance 3% 

music 3% 

health and physical education 3% 

religious education 3% 

visual language  3% 

learning intentions 3% 
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Some of the areas that teachers listed were interesting – questioning, discussion, reflection, 

social skills, self-assessment and learning intentions do not fall into the category of 

‘curriculum areas’. Inquiry Based Learning (IBL) was being adopted through many New 

Zealand schools and was supported by the ICT programmes run throughout the country. 

Reflection, questioning, self-assessment and learning intentions would be important skills to 

sit within IBL. It could also be said that discussion time, speech and debates would be classed 

as oral language activities and not areas that oral language could be integrated into. 

 

How is oral language being assessed?  

 
Lastly I wondered how New Zealand teachers were assessing oral language in their 

classroom. Teachers were asked to name the different methods they used to assess oral 

language. These methods have been listed in Table 6 according to the percentage of teachers 

who reported their use. 

 

Six percent of respondents reported they didn’t assess oral language at all. It is interesting to 

note that only two oral language ‘tests’ were identified, JOST and ROL. The Six Year Net is 

a testing procedure all students go through on entering primary schooling. The NCEA is the 

national testing for our secondary students. 

 

It seemed the majority of teachers were relying on observation with a combination of self and 

peer assessment, checklists and rubrics to assess their students’ oral language abilities. Only 

three percent mentioned they used audio or video. Podcasting or audio recording are efficient 

ways to gather data over time for oral language assessment and with the rapid improvement 

in technology recording student voice is getting easier all the time. 
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Table 6: How New Zealand teachers are assessing oral language in their classroom. 

 

Method Percent 

observation 33% 

peer assessment 17% 

self-assessment, checklist, rubric 14% 

speeches 11% 

Junior Oral Language Screening Tool (JOST) 8% 

anecdotal records 8% 

First Steps Continuum 6% 

NZ curriculum exemplars 6% 

Record of Oral Language (ROL) 6% 

six year net 3% 

Assessment Resource Bank (ARBs) 3% 

Te Kete Ipurangi (TKI) 3% 

National Certificate of Educational Achievement 
(NCEA 

3% 

external examiners 3% 

video 3% 

audio 3% 
 

 

 

Discussion 

 
The major point that occurred to me as I sifted through the answers from this cross section of 

New Zealand teachers was that oral language was the ‘neglected area’ in English. The 

majority of teachers said they were satisfied with both their knowledge of how oral language 

is taught and their current oral language programme, however less than a quarter of the 

teachers surveyed thought they spent enough time on oral language in the classroom. It was 

evident through the responses to the question on integration of oral language, that whenever a 

child was speaking in the classroom, it was classed as integration. It would seem that teachers 

were giving students opportunity to ‘use’ their voices at various stages throughout the class 

programme however not much opportunity is given for students to improve and refine the use 

of their voice.  

 

I believe there was a direct connection between these findings and the lack of opportunities 

for teachers to attend oral language professional development. Only nineteen percent of 
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teachers had attended professional development in this area and most of the professional 

development opportunities that were listed had a different primary focus, for example inquiry 

based learning, with oral language improvement being a secondary focus. 

 

This lack of professional development could also relate with the statements teachers made 

about the difficulty of assessing oral language. Most teachers used observations and 

checklists to assess oral language. However only a few of the teachers surveyed (6%) 

mentioned the Oral language Matrix or Exemplars published by the Ministry of Education. 

This document forms the basis for standardising assessment in New Zealand. The UNESCO 

publication “The Teaching of English” asserts that it is at least as important to assess a 

student’s oral production, as it is to assess written production (1973).  

 

The present survey indicates the need to give oral language an active focus in the classroom. 

It also indicates that teachers need more opportunities for professional development in the 

area of oral language including effective assessment strategies. 
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My Podcasting Journey 

 

The take up of Podcasting in my classroom has been a process of co-construction of 

knowledge and ideas between the students and myself. I have long held to the belief that this 

was the best way to help children learn. However, I had never managed to implement co-

construction in my classroom as successfully before. A lot of teachers let their lack of 

confidence stand in the way of a embarking on a powerful learning experience. I definitely 

was not confident in what the outcome of a podcasting programme would be. It was new, to 

me and to the rest of the world. I had somehow found myself on the cutting edge, taking the 

first step into using something in the classroom that was untried and untested. 

 

This is the story of an ordinary teacher 

and 26 grade 5/6 students in a small 

school at the bottom of the South Island 

of New Zealand learning how to podcast.  

 

All journeys begin with a single step. 

Room 5 were preparing to run an hour 

radio show on Hills AM, a public radio 

station in Dunedin. 

 

Figure 1 – Location of Dunedin

 

The class had separated into departments, gathered information and written scripts for their 

part of the show. We had just started to learn how to use GarageBand, so we decided to make 

some intros and jingles to play between each segment of the show. At around the same time I 

attended a local ICT conference where I sat in on a workshop on podcasting. It occurred to me 

that my students had taken so much time and effort in preparing for the radio show that it 

would be a shame for that effort to be broadcast once and then never heard of again. I decided 

to set up a podcast page for the class on Podomatic (http://www.room5.podomatic.com) and 

upload the radio show.  
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Cool radio show- fantastic 

and very professional! 

 

(comment from Parents) 
 

 

The show was a great success and the parents who 

couldn’t listen during the day now had 

the opportunity to listen to their student at their leisure 

by visiting our podcast page. They also had the ability 

to post comments on our podcast, providing us with a 

wider audience and more feedback. 

 

The students and I had a discussion as to how we could continue with podcasting in our 

classroom. Every Friday my students shared their favourite book for the week. After a vote, 

our favourite book is displayed on the ‘Recommended Reading’ wall. The class decided that 

the student who presented the winning book could choose a friend and make a podcast book 

review.  

 

To say it was interesting learning with the 

students how to use this new tool is an 

understatement. The process for making a book 

review was as follows: the podcasters took a 

laptop into the recording room and recorded 

their podcast with GarageBand; they emerged 

after an hour or so and presented their work to 

the class for feedback. We would stop what we 

were doing and use some sort of thinking tool 

(Thinking Hats, PMI) to generate helpful 

suggestions for the podcasters who would then 

edit the podcast. The finished product was 

posted on the web. 

 

 

Figure 2 - Podcast recording room 

 

 

 

At first the students were embarrassed about hearing their own voice, but as more students 

produced podcasts they started experimenting with the medium. The changes I began to see in 

the oral language use of these students, I believe, came about because of having an authentic 

audience. Let me explain. 
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In one podcast book review one student asks, 

“What were your favourite pages?”  

The answer,  

“111 and 163”.  

 

A proud moment in recording history I must say. These students realised they had an audience 

when they received a comment from someone named John, “Matt and Paora why were those 

your favourite pages?” 

 

 

 
Figure 3 - Comment received on podcast page 

 

We didn’t know who John was, or where he came from but the students realised people were 

listening to them, and they weren’t just publishing for their parents, teacher, or their class. 

This was a powerful realisation and led to some interesting thinking. 

 

The students decided that humour was needed to attract their audience. They also told me they 

absolutely needed, to write a script before they could podcast. Of course I graciously allowed 

them to write. I watched, intrigued as students who normally struggled with writing produced 

a two-page script, revising until they were satisfied, collaborating with others in the process. I 

sat in wonder as I realised that I hadn’t actually taught script writing to these particular 

students yet. 

 

So far, with this new tool, students were thinking about their audience, writing and revising 

scripts, experimenting with their voice to tell a story, using music and sound effects to support 

the message, and collaborating with others. Could it get any better than this?  Well actually it 

could. 
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As you may know, a 9 year-old’s perception of humour can sometimes not translate. Two 

students had finished their podcast and presented it to the class for feedback. Their 

presentation produced peals of laughter from the students. The podcasters had used the 

language and humour off their favourite TV show in New Zealand, “Bro Town”. This 

situation led to a class discussion that could never have happened without a global context.  

 

I found myself in a difficult situation. I wanted them to see the difference between language 

that is appropriate for using with their friends and language they could use on a book review 

podcast for a wider audience. I had placed a Clustrmap (www.clustrmaps.com) on the podcast 

page to show the students where our visitors were coming from. 

 

 

 

Figure 4 - Map showing location of visitors to podcast page 

 

In this particular podcast, the students had used slang terms such as ‘gangsta’. We discussed 

what these words might mean in the countries that listen to our podcast and what relevance it 

had to the book being reviewed. One child mentioned that some of the people listening to our 

podcast could be learning how to speak English. After this insightful discussion one student 

said, “Maybe we need to show people through our podcasts who we are in New Zealand”. 

Wow!  What a statement. We were talking about how to communicate your culture through 
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your voice in a way that people in other cultures 

could understand and that was suited to the context 

of the podcast. 

 

I was on a journey of discovery with the students, 

which was taking me into unchartered waters and 

the discoveries were amazing. I felt like an early explorer. 

 

The students had discovered a real sense of voice. They understood now they had a global 

audience, which was reinforced further with a very exciting comment. Two students had 

produced a book review on “Seriously Twisted” by Christine Harris, an Australian Author. A 

few months later Christine Harris found the podcast review on the internet and left a comment 

for the students: “I found this podcast while surfing the net and guess what – I wrote this book 

– and I’d like to say thanks to Courtney and Je Gyong. It is great fun to listen to and I’m glad 

they liked the book.” 

 

 

Figure 5 - Comment on podcast page from author 

 

Needless to say the 26 students in a small school at the bottom end of the South Island of New 

Zealand felt like celebrities. With a sense of voice and purpose these students were now 

asking themselves the question, “What have I got to say that the world needs to hear?”  

“Maybe we need to show people 

through our podcasts who we are 

in New Zealand.” 

 

Courtney aged 9 
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In what ways does podcasting enhance oral language? 

 

I had identified that podcasting was making a difference in many ways in my classroom, but I 

wanted to be able to articulate exactly what skills podcasting was effective in helping students 

learn. The following is the research project conducted to ascertain exactly what skills were 

being developed through the use of podcasting. 

 

Research Question 

 
In what ways does podcasting enhance oral literacies? 

 

Methodology 

 
The methodology of this research is to conduct a series of case studies. Nisbet and Watt define 

a case study as “a specific instance that is frequently designed to illustrate a more general 

principle” (1984:72). A case study approach was chosen in this instance to provide an overview 

of the specific elements of oral language that podcasting can have an effect on. 

 

Research Setting 

 
The research project was carried out in a small, decile 4, primary school, with a roll of around 

60 students. The researcher is employed as a teacher at this school and therefore has a 

relationship with the staff, students and parents of the school. 

 

Participation and Consent 

 
The six students selected to participate in the research project each received an information 

sheet outlining the scope of the research and a permission sheet to sign in conjunction with 

their parents (Appendix vi). 
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Data Collection 

 
Data was collected over a ten-week period. Methods of data collection included surveys, 

interviews, video recording, audio recording, observations, student writing, student reflections 

and finished podcast presentations. The students also engaged in peer and self-assessment of 

their podcasts according to a rubric constructed jointly with the students. (Appendix ii). 

 

Method 

 
Six students with diverse abilities and needs were chosen. Three students were male, three 

female; three students had podcasted before, while for the other three it was a new 

technology; one student had English as a second language, one student had speech language 

difficulties, one student needed remedial work in reading and writing, one student had 

difficulties sequencing, one student was of average ability and one student was of above 

average ability. 

 

These six students undertook a podcasting project for one hour a day, two days per week for a 

period of nine weeks. To give the project an authentic context and an immediate audience I 

set up collaboration with two schools, one in Texas, USA and the other in Malaysia. Our 

students were to explain their life to the other students and vice versa. During this time period 

the students produced three podcasts, two in pairs and one individually. At the end of each 

session the students would reflect on their learning and record their reflections in a number of 

different ways.  

 

Outline of the Podcasting Project 

 
The students embarking on this podcasting project already had the basic skills necessary to 

use the software and hardware needed to produce a podcast. Table 7 below provides an 

outline of the steps involved in running this podcasting project. 
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I explained our project and the 

students’ eyes lit up when I 

mentioned the podcast buddies 

in Texas and Malaysia. 

 

Table 7: Steps involved in producing a podcast 

 

Steps involved in each session: 

1. Goal setting or reviewing of 
goals 

2. Building the podcast 
3. Feedback 
4. Work with feedback 
5. Reflection 

 Steps involved in producing a podcast: 

1. Engagement with an authentic 
topic 

2. Goal setting or construction of 
rubric 

3. Script writing 
4. Photography (optional) 
5. Recording 
6. Feedback (linked to goals) 
7. Work with feedback 
8. Final presentation uploaded 
9. Reflection 

  

 
The students in this podcasting project crafted three brief, two-minute, podcasts. These 

podcasts took three one-hour sessions to complete. This project focussed on the process the 

students went through and the language produced, rather than teaching the elements of 

podcasting. More time could be spent crafting creative oral messages with the use of music, 

sound effects and moving images, extending the podcasting project into an inquiry that 

encompassed all elements of literacy, and incorporating topic work as well. 

 

 

Week One 

Session One 

I met with the students and gave them a brief 

introduction to the project. To gather some baseline data 

the students completed an online survey on their 

attitudes towards oral language (Appendix iv). I find I 

get deeper answers from the students when they 

complete an online survey as they have the added motivation of using the computer, and it 

takes away factors such as presentation and worrying about spelling. To avoid the extra time 

it takes for the students to type in the URL I send the link in an email for them to click on. 
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On this first meeting I had a fun barrier game 

activity for the students to take part in. This 

activity had two purposes. It allowed me to assess 

the students’ abilities with the computer 

application we would be using, and it also 

enabled me to get an idea of their sequencing 

ability and use of vocabulary. 

 

 

Figure 6 - Barrier game activity 

 

 

I laminated a scene and provided the students with cut out characters to place on the scene. 

Once students had built their scene, we took a photograph of it. Next the students recorded 

audio for another student to follow to rebuild the scene. Once they had finished they swapped 

with another student and tried to build each other’s scenes. Lastly, the students gave each 

other feedback on what they thought would make following each other’s instructions easier 

and, as always, students were given the opportunity to work on the feedback. 

 

This first meeting demonstrated the process we would be following with each session: goal 

setting, working together, providing feedback, working with the feedback, and reflection. 

 

Session Two 

We began this session by using Google Earth to find Malaysia and Texas. We looked at how 

far away from New Zealand these places were and identified the parts of the world they were 

in. We had a discussion about what the students already knew about these cultures. They 

knew nothing about Malaysia and the only thing they mentioned about Texas was that 

cowboys lived there. 

 

The students spent the rest of this session planning their scripts for the first podcast. They 

were working in pairs chosen by the teacher. The discussion began with the students asking 

themselves what might children in these different parts of the world want to know about us, 

and our school. This topic was chosen to help the students start working from the known to 

the unknown.  
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At the end of this session the students sat at a 

table with reflection sentence starters pinned on 

the wall in front of them. Using these sentence 

starters the students recorded their reflections on 

the day’s session into the computer 

 
 

Figure 7 - Hannah recording reflections 

using GarageBand and sentence starters 

 

Observations 

The students were highly motivated and engaged. They spent the entire time on task and 

began to be more talkative with each other and with myself. Some of the students had not 

worked with me as a teacher before and were getting to know me. They were beginning to 

realise that I wanted them to talk not listen passively all the time. By the end of the session I 

had told them not to put up their hands many times and they were starting to get the message. 

It was interesting to watch the students then having to negotiate wait time and turn taking with 

each other. These skills are not often practiced in the classroom as teachers orchestrate most 

language interactions. 

 

 

Week Two 

Session One 

This session began with a meeting. Each pair presented their idea for a podcast and what they 

had written of their script so far. Feedback was then given by the other two pairs and students 

were given time to incorporate the feedback into their planning.  

 

The main task in this session was for students to finish writing their scripts and to use digital 

cameras to take some photographs to enhance their podcasts. I find having students take 

photographs of what they are going to talk about helps with sequencing their message and 

with enhancing their vocabulary. The session ended with students recording reflections using 

a variety of sentence starters. 
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“Hi this is Michael,” Right stop 

that, now you say: “Hi this is 

Rachel.” 

Michael is directing the recording 

but Rachel is driving the 

computer, listening to what is 

recorded and playing it back. 

 

Session Two 

The session began with a discussion to ensure all students knew what they were doing and 

were able to continue with the project. The main task for this session was to record the 

podcast. The advantage of having students record a podcast in pairs is that they realise they 

can record the podcast in sound bytes rather than produce a polished recording from start to 

finish. This encourages more revision and self-reflection. The session ended with a reflection 

activity. 

 

Observations 

Observing the students during this phase of the project showed that many students were 

beginning to take on roles within the groupings. Different leaders were emerging in during 

the various parts of the process. One student would take charge of editing, while another 

would take charge of directing the recording. Students were contributing ideas and 

collaborating on the writing of the script and engaging in social courtesies during 

negotiations. 

 

All pairs went through the same process when recording their podcasts. They would negotiate 

together what was to be said next, count down, record the narration, play back, look at each 

other and make a decision as to whether it was acceptable, discuss what needed to be revised 

and then re-record. Depending on the personalities of 

the students, different students took more of a leadership 

role and some were very harsh critics of the recordings. 

The students were using the language of negotiation to 

complete this task and learning to do so in a way that 

was socially appropriate. 

 

 

Week Three 

Session One 
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"Hey, are you guys listening 

to ours?" 

"We're listening to yours" 

"They're listening to ours" 

"We've got comments!" 

This session was spent looking at how to generate and give effective feedback. A selection of 

deBono’s Thinking Hats (deBono, 2000) were used as a framework (Appendix v) for looking 

at the podcasts: 

 

1. What worked well? (yellow hat) 

2. What didn’t work so well? (black hat) 

3. What could be done to improve the podcast? (green hat) 

 

We practiced using this format to generate feedback on the podcasts posted for us by our 

podcasting buddies from Malaysia and Texas. 

 

Table 8:  Feedback provided to podcasting buddies 

 

Thinking 

Hat 

Malaysian Podcast Texan Podcast 

Yellow hat We could understand them. 
Lots of information 

Lots of information, spoke 
clearly, told us about stuff that 
would be different between 
NZ and USA, cool images. 

Black hat Spoke too fast. Sound went loud and soft, the 
podcast was too long 

Green hat Speak more slowly; don’t 
make the podcast too long or 
short with not too much or too 
little information. It would be 
good to hear two people on 
the podcast. 

Fix the sound. Break the long 
podcast into a series of short 
podcasts. 

   

 

After listening to these podcasts, the students then took some time to post feedback 

comments on the podcast page of their buddies. 

 

Session Two 

Today the students reflected on their own podcasts using 

the Thinking Hats framework and made goals for their 

next podcast. They then listened to each other’s podcasts 
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and reflected on them using the Thinking Hats and left comments on each other’s podcast 

episode. This activity was done in pairs. There was total engagement and a sense of pride 

when others were listening to their podcasts.  

 

Observations 

Looking at the students’ self-assessments, it was considered that too much emphasis was 

placed on the strategy section of oral language. This was reflected by comments such as, "we 

do not like our voices at the start because we are mumbling, we are not loud enough". The 

next step was to facilitate a deeper understanding of the content elements of oral language. 

This took the form of co-constructing a rubric. 

 

During the reflection time the two main feelings were happy and embarrassed: 

"I feel happy because people are listening to my podcast and might leave me a comment 

which might be good" 

"I feel embarrassed that people are listening to me, but I feel happy too" 

 

All three pairs set themselves a goal as a result of reflecting on their own and others’ 

podcasts. The goal they all had in common was to improve their podcasts by adding more 

information. It was obvious the students were thinking about what they liked in a podcast and 

could verbalise that. 

 

Week Four 

Session One 

The session started with students filling in a goal-setting sheet to identify three goals for their 

next podcast and one goal for speaking in the classroom. Next we made a decision as whether 

to stay with the same pairs or to swap. It was decided to choose new pairs. We brainstormed 

possible ideas as a whole group for the topic of the next podcast and then the pairs broke off 

and brainstormed their own ideas. As always, a reflection activity was conducted at the end 

of the session.  
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Session Two 

At the beginning of this session we watched a second podcast from our buddy class in Texas. 

We talked about how different their class looked from ours. The students then linked these 

differences to their upcoming podcasts and how they could be incorporated. 

 

To give more direction for the students, we co-constructed a rubric to explain exactly what 

we meant by an ‘okay’, ‘good’, and ‘brilliant’ podcast. I gave the students four categories to 

think about: participation, skills, ideas and language. These four categories were taken from 

the Ministry of Education Matrix for Oral language (Appendix iii). 

 

Once the rubric was constructed, the students highlighted on the rubric where they thought 

they were, in each of the four categories for the last podcast they had made. They then 

reviewed their goals from the last session and circled one thing to aim for on the rubric in 

their next podcast. 

 

We formed our discussion circle and the students read out their draft scripts for feedback. 

Students were given time to work on the feedback before engaging in a reflection activity. 

 

 

Observations 

I decided to build the rubric with the students at this stage in the project as I felt they had 

enough experience with evaluating podcasts to have an informed opinion of what constituted 

a well-made podcast. I was also finding that the majority of goals being set by the students 

surrounded speaking and listening skills; and I wanted them to concentrate on some of the 

deeper aspects of oral language, such as ideas and language. There was a marked change in 

the emphasis of student goal setting from this point on, with more students looking at these 

deeper levels and accepting that they had already made good progress on the speaking and 

listening skills. 
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10:11AM Monday on May 28, 

2007, Kayla said: 

 

There is a lot of good 

information in this podcast, just 

work on talking louder and 

making your words more clear. 

Great job! 

 

(Comment on Podcast page 
from a Texas buddy) 

Week Five 

Session One 

Students began this session by reviewing their goals and the rubric. The rest of this session 

was spent taking digital photographs to enhance the podcast recording. The session ended 

with a reflection strategy. 

 

Session Two 

Students once again began the session reminding themselves of their goals and the rubric. 

The rest of the session was spent recording the podcasts. The session ended with a reflection 

strategy. 

 

Observations 

The students settled quickly into the routine of goal setting, planning, reviewing, recording, 

evaluating, revising and reflecting. The process of recording a podcast was becoming 

efficient with more time spent in preparation and less time spent in producing. Student 

reflections were becoming longer, more specific and thoughtful. They were aware of their 

audience and were producing work aimed towards that audience. 

 

Week Six 

Session One  

This was a public holiday 

 

Session Two 

This session was spent developing feedback strategies. 

Firstly, the students reviewed the rubric and their goals 

and revised their finished podcasts according to these 

criteria. Next the students evaluated each other’s 

podcasts according to the rubric, trying to guess which 

particular part of the rubric the podcasters had been 

working on. The producers of the podcast explained to 

the listeners what they had been working on and 
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provided evidence from the podcast to support this. Lastly the students took time to revise 

their podcasts according to the feedback given before we posted the finished podcasts to the 

Internet. 

  

At this time, we had received some feedback via comments on our podcast page from our 

buddy classes. We took the time to listen to our podcasts again in light of the feedback given. 

 

Week Seven 

Session One 

In this session we began on our last podcast for this project. The task in this podcast was to 

teach others what they had learnt about podcasting. In term four a “Kids’@ Conference” was 

to be held in Dunedin and I was presenting workshops for teachers and students on 

podcasting. I asked the students if they would like to support me in these workshops. The 

students were very motivated and quickly decided they would split into two groups (boys and 

girls) with one group taking one workshop and the other group taking the other. The students 

expressed confidence in being able to teach others about podcasting, but were less confident 

about presenting in front of an audience. I explained the students in the workshop would all 

be their age and I would be there to support them. This gave an added momentum to this last 

podcast. 

 

We had a discussion about the importance of a well-planned script, the students used a 

question matrix to generate questions they could answer in their podcast about podcasting. 

The students had the opportunity to choose to work in pairs or alone. All but two students 

decided to do this last podcast alone. We also talked about time management. The students 

had this session to complete their script. 

 

Session Two 

This session followed the normal routine. Students indicated on the rubric the elements of a 

top quality podcast they were aiming for. Next, scripts were read out for feedback and 

worked on according to the feedback. Students then used the digital camera and screen 

capture on the computers to grab the required images for the podcast. We finished the session 

with a reflection strategy using these starters: I felt; I used; I wondered; I tried; I learned. 
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Week Eight 

Session One 

This session followed the normal routine of students reminding themselves of their goals by 

looking at the rubric. Next students spent the rest of the session recording their podcast and 

incorporating sounds and images to enhance the podcast. The session ended with students 

reflecting on their podcast using sentence starters. 

 

Session Two 

This session was the feedback session. Students first reflected on their own podcast using the 

rubric and demonstrated to others changes they had made because of this self-evaluation. 

Next students evaluated each other’s podcasts providing feedback guided by the rubric. 

Lastly students made revisions to their podcasts according to the feedback, demonstrating 

changes they had made and the reasons behind the changes. The session ended with a period 

of reflection. 

 

Week Nine 

Session One 

In this session students looked back over their podcasts and read the comments that had been 

posted by their buddy classes. There was an excited buzz in the air as the students discussed 

what other students of their same age in another country had to say about their work. 

Discussion ensued about the differences in language, that is, the names used for things, and 

also an interesting discussion about copyright. We talked a lot about ‘not stealing’ other 

people’s work in our class. The students knew that you shouldn’t take an image or music off 

the computer and use it in your own work. The students found it interesting that the students 

in their buddy classes didn’t know this. 

 

Session Two 

In this session students completed the same online survey they had completed at the 

beginning of the project to show changes over time in their attitudes towards oral language. 

The students also engaged in the same barrier game activity as at the start of the project, to 

show changes in sequencing and vocabulary use. This was also a treat for the students as it 

was an activity they enjoyed.  
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Case Studies 

 

Rachel 

 
Rachel was a vivacious 9 year-old who always had a lot to say. She enjoyed the company of 

her peers and, although she mainly got the job done, she was sometimes distracted and tried 

to distract others also. Rachel was one of those students who came to school to enjoy the 

social aspect of classroom life. Academically, Rachel was working in the lower range of her 

expected level in reading and writing. Rachel was new to podcasting. 

 

Rachel was in a classroom shared by two teachers, one being the principal and the other the 

principal release teacher. These teachers were asked to describe their assessment of Rachel’s 

oral language abilities: 

 

Teacher 1. 

She is a really willing speaker. She is great in discussions because she will put forward any 

thoughts even if they are a bit out there. She has a good humour about the whole thing. She 

doesn’t particularly think lots before she volunteers things, she is quite spontaneous but 

again a great kid to call on for something impromptu if you want to. In drama she has been 

quite good with ‘out there’ type comments. She will come in from a totally different 

perspective and that’s been good, but if we’re just having a class discussion about brain food 

or something quite specific, she not quite as focussed there. I think she seems to be very 

comfortable in her attitude about oral language. 

 

 

 

Teacher 2. 

Rachel is quite willing to share her ideas with others in a class discussion and she can 

communicate her ideas with others. Her greatest weakness would be her inability to 

communicate using a well-structured sentence. Much of the vocabulary she uses, I’m not sure 

if you would call it slang but it’s certainly not well formed English. I would say her attitude 

towards speaking in front of the class is pretty good actually, she volunteers information 

quite willingly, I would give her a 7 out of 10.  
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Rachel shared her own self-assessment in an online survey prior to the podcasting project: 

Table 9: Student online survey pre-test - Rachel 

 

How do you feel about speaking in a small group?   Excellent 

How do you feel about speaking in front of the 
class? 

Good 

How do you feel about speaking in Assembly? Excellent 

How do you feel about speaking on a podcast? Excellent 

Would you prefer to present your learning as a 
speech, podcast or poster? 

Podcast because it 
is easier than in the 
room 

In a speech who is your audience?  Assembly and class 

In a podcast, who is your audience? The world 

With a poster, who is your audience? Assembly and class  
 

A video recording was made of the podcasting focus group in a small group discussion prior 

to beginning the project. This was to match the teacher assessments and student’s self-

assessment to observable data. The six students had an 11-minute conversation on the topic 

of “healthy food that could be eaten at our school.”  

 

Rachel made 46 contributions out of 209 in 11 minutes. This equates to 22% of the speaking 

episodes. Rachel contributed as much as three other participants, 10% fewer contributions 

than the main participant and 10% more contributions than the least participant to this 

discussion. Rachel’s contributions were categorized into language events in Table 10. 

 

Table 10: Types of oral language instances - Rachel 

 

Type of oral language event Percentage 

naming (eg, stating the name of a food) 27% 

affirming others’ statements to sustain the discussion 24% 

responding directly to other’s ideas 16% 

repetition of other participants’ statements 11% 

questions to sustain the discussion “What else?” 9% 

personal opinions, “Ew I don’t like fish”. 2% 

gaining attention, “Michael” 2% 

other 9% 
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During this discussion Rachel tried to distract others and was more interested in the voice 

recorder than thinking about the content of the discussion. However, she sustained the 

discussion by asking the question “What else” many times. She did this not because she was 

engaged in the topic but just to keep the discussion going for the recording, which was 

evidenced by her repeating other student’s phrases directly into the recorder. Rachel was an 

active participant in this discussion for most of the time. She lost focus and began whispering 

to another student on various occasions.  

 

Rachel talked over the top of others and interrupted quite a few times which is why another 

student had to expand on his ideas so many times. He couldn’t finish a statement. Rachel 

looked at the person she was speaking to and spoke pleasantly to all. She used the name of 

the person she was trying to engage with and used her body to position herself near to the 

people she was addressing. 

 

Rachel demonstrated the ability to engage in a group conversation. She had the skills and 

strategies to sustain a conversation and to interact with other students. Rachel did not 

however extend any of the ideas that were presented, or use any subject specific vocabulary 

apart from the word ‘healthy’. Rachel’s main activity was to repeat other student’s ideas and 

to maintain the discussion by asking the question “what else?” 

 

From Rachel’s oral language self assessment it is clear she likes speaking but is not totally 

confident in speaking in front of the class. She prefers making a podcast rather than a speech 

because there is no one in the room with her and this must seem less threatening. Rachel’s 

teachers report she is a confident speaker who makes many contributions to class discussions. 

Their main areas of concern were that Rachel did not think enough before speaking, could be 

unfocused when discussing a specific fact-driven topic, had a lack of strong vocabulary and 

used grammatically incorrect sentence structures. The video observation backed up these 

assessments. The shaded areas in Table 11 illustrate where Rachel’s areas of weakness fit 

into the New Zealand Matrix of Oral language (adapted). 
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Table 11: Oral language matrix - Rachel 

Level 3 

Key aspects of learning: Strategy Key aspects of learning: Content 

Participation 

Participates in group discussions. 

Initiates and/or sustains and develops the discussion, 

keeping to the topic. 

Responds to and respects the contributions of others.  
Presents simple spoken texts using basic text 

structures in logical sequence, eg. description, 

instruction, recount  

 

Role 

Takes on a role within discussion groups, e.g., leader, 

reporter. 

 

Language 

Uses language appropriate to the context, the topic, 

and the purpose of the discussion. 

Chooses vocabulary to enhance own ideas and 

opinions, including subject-specific vocabulary. 

Speaking and listening skills 

Uses social courtesies specific to group discussion, 

including: turn taking; listening to the speaker; 

acknowledging and making connections with the 
speaker; interrupting appropriately, e.g., "Do you 

mean... ?";  

responding appropriately, e.g., "What about.. ?" "Is 

that like.?". 

Uses strategies for coping with disagreements, e.g., 

seeking the opinions of or appealing to other group 

members ("What do the rest of you think?"). 

Uses a variety of appropriate verbal and non-verbal 

features to gain attention, communicate ideas, and 

obtain feedback. 

Tries different ways of adjusting speaking and 
listening, eg tone and pace 

Ideas 

Uses questioning techniques to clarify information, 

understanding, opinions, and ideas. 

Explains, suggests, and elaborates ideas, information, 
and opinions related to personal and indirect 

experiences. 

Justifies ideas and opinions. 

Listens for and can identify most key points. 

Provides some background information and 

supporting ideas for listener, eg facts and personal 

reasons 

Talks about different audiences and purposes for own 

talk. 

Experiments with a small range of devices to enhance 

meaning of spoken texts, eg volume, simile, rhyme, 
common sayings 

Explores thinking strategies with others. 

 

 

I have mentioned above that students spend a lot of time looking at oral language strategies, 

but less time on content. This seems to be the case for Rachel. 

 

Rachel’s Podcasting Journey 

Rachel’s teachers identified two areas of oral language they would like to see improved. The 

first area involves developing a more extensive and specific vocabulary and using correct 

sentence structures. The second area was to develop more thoughtful contributions to class 

discussions. Rachel herself identified one area she would like to work on - her confidence to 

speak in front of a large group. These three areas will be examined as we look at Rachel’s 

podcasting journey. 
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During this podcasting project Rachel produced three podcasts, each with a partner and each 

of increasing quality. Each podcast took three one-hour sessions to complete and each 

podcast included goal setting, peer and self-assessment, revision based on feedback and 

reflection. Rachel was increasingly scaffolded through the three podcasts. The first podcast 

could be classed as a pre-test and displayed what Rachel is capable of without any 

instruction. The second podcast was scaffolded through examination of other podcasts, self 

and peer review of own podcast and the co-construction of a rubric. The third podcast 

continued using the supporting framework of the rubric (Appendix ii). 

 

Becoming a proficient speaker 

Throughout these podcasts you can see the complexity of Rachel’s vocabulary and sentence 

structure increase. These were two areas of weakness identified by Rachel’s teachers. 

 

In the first podcast, Rachel and her partner spoke four lines each. The structure of this 

podcast was for one student to identify the photo, for example, “Our first picture is of the 

adventure playground” and for the other student to elaborate, “In our playground there is a 

slide, tunnel, monkey bar and tyres.”  This podcast provides a good baseline to move on 

from. There are no jingles, music or sound effects to enhance the recording, and no sense of 

personality. 

 

 

M: 
R: 
M: 
R: 
 
M: 
R: 
M: 
R: 

Hi this is Michael 
And this is Rachel at PHS Dunedin 2007 
Our first picture is of the adventure playground 
In our playground there is a slide, tunnel, monkey bar and 
tyres 
Our next picture is of the tennis courts 
In the tennis court there are hoops and ramps. 
This is a picture of me on the field with a rugby ball. 
This is a picture at the front of our school. Bye. 

  

 

In the second podcast, Rachel and her partner spoke 8 lines each. This podcast followed a 

similar structure, however with a little more elaboration. The podcast also included sound 

effects and jingles to break up the information and a more innovative introduction with the 
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students using a different greeting, “G’day, g’day”. Rachel displayed her lack of vocabulary 

using the words “stuff” and “things” rather than the correct identifiers for her topic.  

 

 

R: 
S: 
R: 
S: 
R: 
S: 
R: 
S: 
R: 
 
S: 
R: 
S: 
 
R: 
S: 
R: 
S / R: 

G'day, g'day, this is Rachel 
And this is Stephan at PHS Dunedin NZ 2007 
This is all the teachers names 
Miss S, Mrs J, Mrs R, Miss H 
Miss B and Mrs N 
And this is the staff room 
In the staffroom there is lots of teacher stuff. 
Our next photo is of the classrooms. 
There are only three classrooms but two of them 
are the rooms that you can work in. 
There are rooms 1, 3 and 5 
The next thing is of meetings. 
In meetings teachers talk about what we do, and 
what we are going to do. 
That is all for now 
Thank you for listening to our podcast 
I have a question for you listeners, how many 
teachers do you have? 
Later. 

  

 

Rachel set some goals before beginning work on the last podcast. One of these goals was to 

include more specific information. Her reflections also included, “I need to improve on more 

language, more words.”  Rachel has identified her need to extend her ideas and vocabulary. 

 

The third podcast was a marked improvement. Rachel and her partner spoke ten lines each 

and recorded some lines in chorus. They innovated on the introduction by using a different 

language for the greeting, “Bonjour ladies and gentlemen”.  Another improvement was that a 

focus was provided for the audience of the podcast, “We are going to explain how to make a 

podcast.”  In this podcast the students used an interview structure, with one person asking the 

other a question. The students made an obvious effort to include specific vocabulary and 

expression to get their message across. Rachel used complex sentence structures such as, 

“Okay Hannah, but answer this question, why should you make a podcast?” She 

experimented with expressive language, for example, “Oh, and don’t forget a script!” and 
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used vocabulary specific to the topic, such as “interesting information” “headphones with a 

microphone” “Lots of people make podcasts and become famous”. This podcast also 

employed some humour as an attention grabber to finish off. Sound effects and jingles were 

used sparingly and to good effect. 

 

 

H&R: 
 
 
H: 
R: 
 
H: 
R: 
 
H: 
R: 
 
H: 
R: 
 
H: 
 
 
R: 
H: 
R: 
 
H: 
 
R: 
H: 
R: 
H: 
R&H: 
H: 
R&H: 

Bonjour ladies and gentlemen, this Hannah and 
Rachel and we are from PHS Dunedin and the date 
today is 18/6/07 
We are going to explain how to make a podcast. 
People ask questions about podcasting and we are 
going to share some that people would ask.  
What could you put in a podcast Rachel? 
You could put interesting music, information and 
photos. 
Indeed then answer this question. What is a podcast 
It is something that you can listen to on the computer 
and you can get lots of information music and photos. 
Can you show me soon? 
Okay Hannah but answer this question, why should 
you make a podcast? 
Well you can make a podcast and you will have lots 
of fun and listen to a podcast and get lots of 
information. 
Cool, I'm going to make a podcast soon. 
Okay, Rachel what do you use to make a podcast? 
Computer, headphones with a microphone and we use 
GarageBand, oh and don't forget a script. 
When you make a Podcast you will feel shy, happy 
nervous and great. 
What about famous? 
Indeed! 
Lots of people make podcasts and become famous. 
I think we will become famous 
Podcast out. Thank you for listening to our podcast. 
I think the computer has broken down Rachel! 
Phew, it's on. 

  

 

Through the progression of making these podcasts, and with the goal setting and reflection 

strategies using a co-constructed rubric, there is evidence of an improvement in vocabulary 

usage and sentence structure. Thelen (1986) suggests, “it is the variety and richness of oral 
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language contexts which determines how many words are learnt, and which influences the 

motivation to learn new words” (in Kirton, 2007, p 16). This podcasting programme gave 

Rachel time to explore and time to speak, which in turn added to Rachel’s motivation to 

experiment with her vocabulary. Rachel demonstrated how podcasting enhanced her 

vocabulary, both understanding and speaking, in her final reflection for the podcasting 

programme: 

 

 

I used to not be able to understand some words now I understand 

those words. 

  

 

 

Becoming a thinking communicator 

Rachel’s teachers commented that Rachel needed to think more about the content of her 

speaking. They also said that she needed to be more focussed during oral language activities. 

Rachel was on task the majority of the time during the podcasting project and was obviously 

thinking and reflecting during the planning and recording of the podcasts. Take this snapshot 

in time for example: 

 

 
Rachel and Michael are huddled over a computer. Michael counts 
down, “3, 2, 1” Rachel begins to record her line from the script. 
Michael clicks the key to stop the recording.  
“Did that make sense?” Rachel asks. 
They play the recording back again, look at each other and decide that 
it could have a little bit more expression.  
“Let’s try that again,” says Michael. “3, 2, 1.” Recording again. 
“Was that better?” 
"I need to practice" Rachel states before she reads out her next part of 
the script, they both count down together, "3,2,1 go" 
Rachel asks, "Can I listen to that bit I didn't hear it?" 

  

 

In this snapshot in time Rachel has shown complete engagement with the podcasting process. 

She asks the question, “did that make sense?” she is aware of the need to get the message 
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across and that her voice is the vehicle. There is joint decision-making going on and genuine 

collaboration.  

 

Confidence 

The area of weakness identified by Rachel was her lack of confidence when speaking in front 

of the whole class. Rachel’s self-assessment of oral language repeated at the end of the 

podcasting project showed changes in her thinking. In the pre-test survey Rachel indicated 

that she was ‘good’ at speaking in front of the class, in her post-test survey Rachel amended 

this to ‘excellent’. She also amended her answer of her preferred method of presenting her 

learning. Initially Rachel chose podcasting ‘because it is easier to speak when no one is in the 

room’ She amended this choice to ‘as a speech’ ‘because speaking is fun’. It is evident that 

during the course of this programme Rachel has increased in confidence and saw herself as 

able to speak in front of an audience.  

 

What made the difference? 

Of course in a complex classroom many factors intertwine to create learning and change. The 

improvements in Rachel’s oral language abilities cannot be attributed to the podcasting 

project alone. However the evidence provided here does point towards the podcasting project 

providing Rachel with the opportunity to identify and work on the perceived areas of 

weakness within a supportive, motivating and engaging atmosphere. Rachel was able to 

become aware of her weaknesses and to work towards turning them around. 
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Case Studies 

 

Michael 

 
Michael was a chatty and sporty 9 year-old boy. He enjoyed working with his friends, but 

found working with people who could not keep up with him very frustrating. Michael had a 

good idea of the work he wanted to get done based on the goals he had set. He would make a 

plan to achieve those goals. He liked to take control when working in a pair but also listened 

well to his partner’s contributions.  

 

Michael had many years of speech language therapy for a pronounced speech articulation 

difficulty. This difficulty runs in his family with his sister also undergoing speech language 

therapy. In the past, adults and peers found that Michael was almost impossible to understand 

in conversational speech. This limited the amount of talking he was willing to do in the 

classroom. Speech language therapy was stopped as Michael was non compliant. This year, 

he was much easier to understand. After a conversation with a speech language therapist, I 

learned this was partly due to his adult teeth providing a natural barrier for his forward 

tongue position and this has corrected many of his pronunciation difficulties. He still 

mispronounces many words, using ‘d’ instead of ‘th’ or ‘g’ for example. 

 

Michael was in a classroom shared by two teachers. These teachers were asked separately to 

describe their assessment of Michael’s oral language abilities: 

 

Teacher 1. 

He is a very willing speaker and likes to contribute to anything that is going on. He doesn’t 

seem to put a lot of thought into what he would like to ask. He often repeats a question that 

somebody else has already asked but he’s not doing that for clarity it’s just that he doesn’t 

seem to have thought it through. And he has a bit of a speech impediment that makes it hard 

for us to hear him but he doesn’t see that as a barrier to his contributions. He’s got a great 

attitude to oral language, he is very willing and very confident. 
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Teacher 2. 

Michael can plan what he is going to speak about and share that with others. He forms well 

formed sentences that communicate his ideas to others. His main weakness, particularly 

when he is excited about something, is that he speaks too fast and everything merges into 

each other and becomes one rather than coherent sentences. He also mumbles a lot. 

Michael’s attitude is about 5 on a scale of 1 to 10. He is not negative about speaking in front 

of others however he doesn’t care as much as he should about how he communicates a 

message to others. 

 

 

Michael shared his own self-assessment in an online survey prior to the podcasting project: 

 

Table 12: Student online survey pre-test - Michael 

 

How do you feel about speaking in a small group?   Good 

How do you feel about speaking in front of the 
class? 

Okay 

How do you feel about speaking in Assembly? Okay 

How do you feel about speaking on a podcast? Excellent 

Would you prefer to present your learning as a 
speech, podcast or poster? 

Podcast because it 
is fun 

In a speech who is your audience?  Room 5 

In a podcast, who is your audience? Some of Room 5 

With a poster, who is your audience? Some of Room 5 

  

 

 

A video recording was made of the podcasting focus group in a small group discussion prior 

to beginning the project. This was to match the teacher assessments and student’s self-

assessment to observable data. The six students had an 11-minute conversation on the topic 

of “healthy food that could be eaten at our school.”  

 

Michael made 63 contributions out of 209 in 11 minutes. This equates to 30% of the speaking 

episodes. Michael was the main contributor to the conversation offering 10% more 

contributions than three of the participants and 20% more than the lowest contributor. 

Michael’s contributions were categorized into language events in Table 13 below. 
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Table 13: Types of oral language instances - Michael 

 

Type of oral language event Percentage 

naming (eg, stating the name of a food) 24% 

comments expanding on his initial idea 22% 

responding directly to other’s ideas 14% 

affirming others’ statements to sustain the discussion 10% 

clarifications, “what’s it called?” 6% 

naming with supporting argument 5% 

summary of other participants’ statements 4% 

to sustain the discussion  2% 

no content – place holders to keep the floor 10% 

  

 

Michael was engaged in this discussion for the full 11 minutes. He often expanded on his 

ideas providing supporting reasons, sustained the discussion and kept to the topic. He also 

summarized the content of the discussion to move the conversation forward. Michael kept 

going even though other students frequently cut him off. He persisted in getting his point 

across.  He used social courtesies specific to group discussion, such as mostly taking turns, 

with a few interruptions; acknowledging and making connections with the speaker. Michael 

referred to other speaker’s ideas and then added them to his own responding appropriately. 

Michael treated everyone with respect, using ‘we’ to include others.  

 

Michael used a variety of appropriate verbal and non-verbal features to gain attention, 

communicate ideas, and obtain feedback. He frequently used placeholders, ‘like’ ‘yeah’ ‘no’ 

repeating them to fill the space so he could continue with his idea and prevent others from 

taking his talking space. Michael often pointed to the person he was making a statement to. 

 

Michael used questioning techniques to clarify information – “What are those things called?” 

Expressed opinions and discussed ideas about personal and indirect experiences – “Yeah, 

yeah because the chicken would just like melt in it, and it will taste really good”. He 

expressed and justified some ideas and opinions – “No like, like pies and stuff that are like 

bad for ya. A pie has like a dollop of fat”; and listened for and identified some key points – 

“No, no, we're thinking about like the food” 
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From Michael’s oral language self assessment it is clear he likes speaking on a podcast but is 

not totally confident in speaking in front of the class. He prefers making a podcast rather than 

giving a speech because it is fun. In his survey submitted at the end of project Michael 

expanded on this answer by saying he preferred podcasting because he doesn’t like speaking 

in front of people. Michael also indicated in his post survey his understanding that anyone 

can listen to his podcast.  

 

Michael’s teachers report that he makes contributions to class discussions. However, these 

are often not thought through and he repeats questions. This seems to be a technique Michael 

has adopted to allow thinking time and to hold the floor in a conversation. This was seen in 

the discussion observation. In the discussion, Michael had something he wanted to say but 

others kept interrupting him. To make sure he could continue the thought, Michael would 

repeat words such as ‘like’ or ‘yeah’ until he could start the next part of his thought. It seems 

that Michael needs to be given more time to organise the words he uses to make sure that he 

is intelligible to others. 

 

The main area of weakness identified by Michael’s teachers is his lack of eloquence, his 

inability to speak clearly due to an ongoing speech impediment. The video observation backs 

up these assessments. Michael displayed a working subject vocabulary and uses language 

appropriate to the context of the discussion. The shaded area in Table 14 illustrate where 

Michael’s areas of weakness fit into the New Zealand Matrix of Oral language (adapted). 

 

Table 14: Oral language matrix - Michael 

Level 3 

Key aspects of learning: Strategy Key aspects of learning: Content 

Participation 

Participates in group discussions. 

Initiates and/or sustains and develops the discussion, 

keeping to the topic. 

Responds to and respects the contributions of others.  

Presents simple spoken texts using basic text 

structures in logical sequence, eg. description, 

instruction, recount  

 

Role 

Takes on a role within discussion groups, e.g., leader, 

reporter. 

 

Language 

Uses language appropriate to the context, the topic, 

and the purpose of the discussion. 

Chooses vocabulary to enhance own ideas and 

opinions, including subject-specific vocabulary. 
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Speaking and listening skills 

Uses social courtesies specific to group discussion, 

including: turn taking; listening to the speaker; 
acknowledging and making connections with the 

speaker; interrupting appropriately, e.g., "Do you 

mean... ?";  

responding appropriately, e.g., "What about.. ?" "Is 

that like.?". 

Uses strategies for coping with disagreements, e.g., 

seeking the opinions of or appealing to other group 

members ("What do the rest of you think?"). 

Uses a variety of appropriate verbal and non-verbal 

features to gain attention, communicate ideas, and 

obtain feedback. 
Tries different ways of adjusting speaking and 

listening, eg tone and pace 

Ideas 

Uses questioning techniques to clarify information, 

understanding, opinions, and ideas. 
Explains, suggests, and elaborates ideas, information, 

and opinions related to personal and indirect 

experiences. 

Justifies ideas and opinions. 

Listens for and can identify most key points. 

Provides some background information and 

supporting ideas for listener, eg facts and personal 

reasons 

Talks about different audiences and purposes for own 

talk. 

Experiments with a small range of devices to enhance 
meaning of spoken texts, eg volume, simile, rhyme, 

common sayings 

Explores thinking strategies with others. 

 

Michael’s Podcasting Journey 

During this project Michael produced three podcasts, the first two with a partner and the last 

on his own. Each podcast took three one-hour sessions to complete and each podcast 

included goal setting, peer and self-assessment, revision based on feedback and reflection. 

Michael was increasingly scaffolded through the three podcasts. The first podcast could be 

classed as a pre-test and displayed what Michael is capable of without any instruction. The 

second podcast was scaffolded through examination of other podcasts, self and peer review 

of own podcast and the co-construction of a rubric. The third podcast continued using the 

supporting framework of the rubric (Appendix ii). 

 

In Michael’s first podcast he spoke a total of four lines, each line being a description of a 

photograph, “Our next picture is of the tennis courts.” Michael delivered each line slowly and 

methodically, only mispronouncing one word – ‘tourts’ instead of ‘courts’. 
 

 

M: 
R: 
M: 
R: 
 
M: 
R: 
M: 
R: 

Hi this is Michael 
And this is Rachel at PHS Dunedin 2007 
Our first picture is of the adventure playground 
In our playground there is a slide, tunnel, monkey bar and 
tyres 
Our next picture is of the tennis courts 
In the tennis court there are hoops and ramps. 
This is a picture of me on the field with a rugby ball. 
This is a picture at the front of our school. Bye. 
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Michael set himself some goals for the next podcast. They were to include more information, 

and to speak louder and more clearly. His reflection after his first podcast was “I am most 

proud of my podcast”. 

 

In Michael’s second podcast he spoke a total of eight lines. This podcast followed a pattern 

where Michael introduced a topic and his partner listed items that fitted into that topic, for 

example, “In our spare time we like to go out to the shops like…” In this second podcast 

Michael attempted to use more expression in his voice. He spoke a little faster and still only 

had one major mispronunciation, ‘Tent’ instead of ‘Michael’.  

 

 

M: 
D: 
M: 
D: 
 
M: 
D: 
M: 
D: 
M: 
D: 
M: 
 
D: 
 
M: 
D: 
M: 

Hello this is Michael 
And this is Danielle at PHS Dunedin NZ 2007 
In our spare time we like to do all different things 
So Michael what is your favourite thing to do in your 
spare time? 
I like to go to the ice skating rink. 
Okay. 
In our spare time we like to eat fast foods like: 
McDonalds, Subway, Burger King and Pizza Hut. 
In our spare time we llike to go out to the shops like: 
Pet Planet, Toyworld, Kmart, Library and New World 
These are some of the activities we like to do in our 
spare time: 
Like going to the pool, beach, bmx track, rugby and 
we like sleep-overs. 
In our spare time we like to play electronics like: 
PSP, PS2, PS3, Buzz and Guitar Hero 
Bye 

  

 

Michael produced his third podcast as an individual project. The title of this podcast was 

“How to Podcast”. This podcast varied in quality where different parts were recorded at 

different times. Michael’s main mispronunciation in this podcast was using the sound ‘d’ for 

‘g’ sounds, for example, ‘dood’ not ‘good’. Michael’s self assessment of this podcast was 

that he needed to fix up where words got cut off but he liked the music he used. 
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Hello this is Michael and the date today is the 18th and I’m 
going to tell you how to make a podcast. We use GarageBand 
to make our podcasts. First you go into GarageBand if you 
have it and then you press the record button, which is the one 
with the red dot on it. When you do that say what your podcast 
is about and you say your name and the date and try to use 
some of these things: interesting speed to make it interesting 
and use expression in it and remember to put jingles in it and 
make the music sound cool. In GarageBand you press the 
space bar to stop recording and to get guitars or drums press 
the button with the eye on it and press the one that you want 
then on the side there will be music and then you drag it below 
your voice recording bit. And you should make a podcast 
because maybe a really important person might be listening if 
you put it up on the Internet and it would probably make you 
feel good. 

  

 

Proficient Speaker 

 Michael’s main area of weakness is related to his speech impediment. He does not 

pronounce his words clearly enough to be understood. I was informed that Michael had been 

discontinued with speech language therapy as he had been in the programme too long and 

‘had had enough of it’ so little improvement was being made. I personally found it quite 

difficult to understand Michael last year and found him much easier to understand this year.  

 

During this podcasting project Michael demonstrated difficulty in spelling because of his 

speech impediment. He spelled words the way he said them, eg “posin” for “person”, 

“lining” for “listening”, “dinit” for “didn’t it” and “shipt” for “script”. During an observation 

of Michael planning his script for the first podcast, most of the discussion between himself 

and his partner was about spelling: 

 

 

M: Is that how we spell it? 
R: We can use the spell check 
M: It doesn’t help 
M: Is monkey bars one word or two? 
R: That’s right just put a k in it. 
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It was interesting to note by the end of the podcasting project whenever anyone had a 

problem with spelling a word, they just called out the word and someone in the group would 

spell it for them. The students seemed to have formed a collective group where each person 

had a strength. Michael’s strength was in leading a project. He took control and made things 

happen. Michael’s reflections outlined this strength, “I worked with others by talking and 

listening, I was surprised that I got it all finished in time.” The use of the word ‘I’ when 

talking about a combined project indicated his ownership of the project. 

 

 

D: I think we've finished 
M: No now we need to do electronics 
D: Is this all about you? 
M: No you can do some too 

  

 

 

Another observation demonstrated when Michael was talking with a partner his words ran 

into one another and he spoke quickly, however when he was telling his partner the next line 

they should include in the script he spoke that line slowly and clearly, the same way he later 

said the line in the podcast. He seemed to make a distinction between his ordinary speaking 

voice and his podcasting voice. This could also be due to Michael having the visual cues of 

the script, which helped to slow him down. 

 

Michael was very critical of his voice when recording a podcast. As this snapshot in time will 

show, he spent a good deal of time practicing, recording, listening and editing his podcast 

before accepting it as a finished product. 

 

 

Teacher Observations of first podcast recording 

5,4,3,2,1 go - Indicates it is time to record. 
Michael is making Rachel record over and over again until he is 
happy with the result.  
Michael is reading the script out to himself first before clicking 
record. Michael has 4 attempts at recording his part of the script 
until he is happy. 
They are taking turns, passing the script and the microphone to 
each other. This highlights the importance of the script.  
M: This picture of me on the field with a rugby ball 
Rachel repeats what he said 
Michael listens to the recording and asks if it makes sense, 
Rachel says it doesn’t. 
Michael rerecords.  
M: Is that better? seeking approval for the recording before 
moving on. 
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They are taking turns, passing the script and the microphone to 
each other. This highlights the importance of the script.  
M: This picture of me on the field with a rugby ball 
Rachel repeats what he said 
Michael listens to the recording and asks if it makes sense, 
Rachel says it doesn’t. 
Michael rerecords.  
M: Is that better? seeking approval for the recording before 
moving on. 

  

 

There was evidence of Michael’s thinking about his voice in his second podcast as well, 

however, was not supported by the person he was working with. 

 

 

D: What are you doing? 
M: Repeating it, it wasn't good enough 
D: No, give it, it's my turn 
M: But it wasn't good enough 
D: It's fine  

  

 

This finding is interesting when you compare it with a comment one of his teachers made, 

“He is not negative about speaking in front of others however he doesn’t care as much as he 

should about how he communicates a message to others”. It may be that Michael does care 

about how he communicates his message, but does not often have the time to craft the 

message in the way he would like to. Podcasting gave Michael the ability to listen to himself 

and critique himself. This was not provided in classroom discourse. 

 

Thinking communicator 

Despite Michael’s speech impediment he displayed many skills in crafting a message. 

Michael used a wide vocabulary and always used subject specific words, for example his use 

of  ‘electronics’ to name a category for one of his podcasts. Michael was working at a level 

that was above his expected level in the curriculum area of oral language, however, without 

looking into the deeper elements that make up oral language as outlined in the Ministry of 
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Education matrix (Appendix iii) Michael may be judged harshly due to his mispronunciation 

of some words which give the impression of immaturity.  

 

It seemed podcasting allowed Michael the time to craft a message without being interrupted, 

and the ability to revise his message until he was happy with it. Podcasting removed the 

audience allowing Michael to concentrate on his message and not on how he may be judged 

for his speech impediment. Michael, in his answers to the oral language attitude survey stated 

that he felt ‘poor’ when speaking in front of the class but ‘excellent’ when speaking on a 

podcast because he doesn’t like speaking in front of people. It would be interesting to see if 

Michael’s speech impediment improved over a longer period of time through the use of 

making audio recordings of his voice and if this then transferred into his everyday speaking 

voice. 
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Case Studies 

 

Hannah 

 
Hannah was a very polite and helpful 10 year-old girl. She was responsible and confident. I 

was informed that this has not always been the case. Last year Hannah was a very quiet class 

member with a very low level of confidence.  

 

The change came when Hannah was part of a team who built and submitted a website for the 

TVNZ Netguide Webchallenge competition. This team won second place and were flown to 

Auckland for the award ceremony. Since this success Hannah has displayed much more 

confidence in all her work areas and this was reflected in her academic results. Hattie et al 

(1997) describes the ‘knock on’ effect that happens when students achieve in non-academic 

subjects. The success often leads to increased success in the more academic areas. This has 

obviously been the case for Hannah.  

 

Hannah was working below her expected level in reading and writing. However, she was 

making good progress and saw herself as succeeding. Hannah had previously used 

podcasting to present her learning in the year prior to this research project. 

 

Hannah was in a classroom shared by two teachers. These teachers were interviewed 

separately and asked to describe their assessment of Hannah’s oral language abilities: 

 

Teacher 1. 

She is a thoughtful speaker. She speaks quietly but clearly and quite confidently, but not 

particularly willingly. If you ask her a question though she has the answer and you know that 

she has been thinking about things. She doesn’t like to be just called on, impromptu type 

speech, she likes to have some time to think about things. I think she just accepts that 

speaking in class is something we do. She certainly doesn’t refuse to do anything but she 

certainly doesn’t say “yay, can I share my news”. When we’re doing assembly or something 

she certainly participates but she doesn’t seem particularly enthusiastic about it. 
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Teacher 2. 

Hannah can clearly communicate her message to others. Her strength is that she now has 

more confidence than she used to have in speaking in front of others. Hannah is so much 

more confident speaking than she ever used to be and I guess part of her challenge at the 

moment is getting a balance with that because I think now she is feeling quite good about 

how she speaks so now she needs to almost not pull back but before she speaks. She needs to 

think about what she is going to share rather than just speaking all the time. I would give her 

attitude about a 7 or an 8 out of 10. Web Challenge made the change for her. I think having 

people believe in her ability and recognise it. I think there has been a significant change in 

her since she achieved success and it was celebrated maybe by her family as well as by her 

peers. 

 

 

Hannah shared her own self-assessment in an online survey prior to the podcasting project: 

 

Table 15: Student online survey pre-test - Hannah 

 

How do you feel about speaking in a small group?   Good 

How do you feel about speaking in front of the 
class? 

Good 

How do you feel about speaking in Assembly? Good 

How do you feel about speaking on a podcast? Excellent 

Would you prefer to present your learning as a 
speech, podcast or poster? 

Podcast because it 
is easier than 
speaking to the 
class 

In a speech who is your audience?  Assembly and class 

In a podcast, who is your audience? The world 

With a poster, who is your audience? Class, assembly, 
parents 

  

 

A video recording was made of the podcasting focus group in a small group discussion prior 

to beginning the project. This was to match the teacher assessments and student’s self-

assessment to observable data. The six students had an 11-minute conversation on the topic 

of “healthy food that could be eaten at our school.”  
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Hannah made 40 contributions out of 209 in 11 minutes, which equates to 19% of the speech 

episodes. Hannah contributed at about the same rate as three other participants (22% and 

21%) more than one participant (9%) and less than another (30%). 

 

Table 16: Types of oral language instances - Hannah 

 

Type of oral language event Percentage 

naming (eg, stating the name of a food) 50% 

affirming others’ statements to sustain the discussion 25% 

opinions (eg I like/don’t like, that’s not healthy) 15% 

personal reference (my grandma can make that) 2% 

other / inaudible 8% 

  

 

 

Hannah took part in this conversation, but did not initiate the discussion. 

A quarter of Hannah’s contributions were affirmations for other ideas, which helped to 

sustain the discussion. She responded to others’ contributions, two comments added to the 

statements made and two disagreed with the ideas but provided reasons for the disagreement. 

Hannah didn’t present any complex sentences, mainly one word / few word statements with 

little elaboration. Hannah was an active participant in this discussion. A group member 

continually tried to distract her but she was able to maintain her part in the conversation and 

respond to others in the group. She listened and added her ideas. She used social courtesies 

specific to group discussion, for example she mostly took turns, with a few interruptions; 

acknowledged and made connections with the speaker, adding to some ideas to give them 

more support; and responded appropriately – treating everyone with respect, used words like 

“What about…” to introduce her ideas. 

 

Hannah used a variety of appropriate verbal and non-verbal features to gain attention, 

communicate ideas, and obtain feedback, using words like, ‘yeah’ to show agreement and 

involvement in the conversation. She looked at the audience when speaking to keep their 

focus, lent towards the person talking, smiled when making a negative comment, and kept 

her body facing towards the group for the entire conversation. 
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Hannah used questioning techniques to clarify information, “Cut up or something?” She 

expressed opinions and ideas about personal and indirect experiences, for example, “yum”, 

“my grandma can make that”. She also expressed and justified some ideas and opinions using 

vocabulary to support her own opinions, for example, “Nah, bacon and egg’s not healthy” 

 

From Hannah’s oral language self-assessment it was clear she felt quite confident in speaking 

in front of an audience. She classed her attitude as ‘good’ when speaking in front of the class 

and stated that making a podcast was easier than speaking in front of the class.  

 

Hannah’s teachers seemed to have conflicting views of her oral language abilities. One 

teacher would like Hannah to make more contributions to class discussions, saying that she 

engaged in thought about topics but did not offer to take part in the discussion. The other 

teacher would like Hannah to speak less but take more time thinking about what she has to 

say, indicating that Hannah was overly confident and needed to step back a bit. 

 

The video taped observation of Hannah engaging in a group discussion would indicate that 

Hannah contributed at an amount equal to most of the other participants. Her contributions 

were of a very basic level and could be more thought out. Hannah did express her own 

opinions and endeavour to give a reason for them. It seemed that the area that Hannah needed 

to work on was to increase her depth of thought when engaging in discussion. The shaded 

area in Table 17 shows where Hannah’s area of weakness fits into the content section of the 

New Zealand Matrix of Oral Language (adapted). 

 

Table 17: Oral language matrix - Hannah 

Level 3 

Key aspects of learning: Strategy Key aspects of learning: Content 

Participation 

Participates in group discussions. 

Initiates and/or sustains and develops the discussion, 

keeping to the topic. 

Responds to and respects the contributions of others.  

Presents simple spoken texts using basic text 

structures in logical sequence, eg. description, 

instruction, recount  
 

Role 

Takes on a role within discussion groups, e.g., leader, 

reporter. 

Language 

Uses language appropriate to the context, the topic, 

and the purpose of the discussion. 

Chooses vocabulary to enhance own ideas and 

opinions, including subject-specific vocabulary. 
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Speaking and listening skills 

Uses social courtesies specific to group discussion, 

including: turn taking; listening to the speaker; 

acknowledging and making connections with the 

speaker; interrupting appropriately, e.g., "Do you 
mean... ?";  

responding appropriately, e.g., "What about.. ?" "Is 

that like.?". 

Uses strategies for coping with disagreements, e.g., 

seeking the opinions of or appealing to other group 

members ("What do the rest of you think?"). 

Uses a variety of appropriate verbal and non-verbal 

features to gain attention, communicate ideas, and 

obtain feedback. 

Tries different ways of adjusting speaking and 

listening, eg tone and pace 

Ideas 

Uses questioning techniques to clarify information, 

understanding, opinions, and ideas. 

Explains, suggests, and elaborates ideas, information, 

and opinions related to personal and indirect 
experiences. 

Justifies ideas and opinions. 

Listens for and can identify most key points. 

Provides some background information and 

supporting ideas for listener, eg facts and personal 

reasons 

Talks about different audiences and purposes for own 

talk. 

Experiments with a small range of devices to enhance 

meaning of spoken texts, eg volume, simile, rhyme, 

common sayings 
Explores thinking strategies with others. 

 

 

 

Hannah’s Podcasting Journey 

During this project Hannah produced three podcasts, all three with a partner. Each podcast 

took three one-hour sessions to complete and each podcast included goal setting, peer and 

self-assessment, revision based on feedback, and reflection. Hannah was increasingly 

scaffolded through the three podcasts. The first podcast could be classed as a pre-test and 

displayed what Hannah was capable of without any instruction. The second podcast was 

scaffolded through examination of other podcasts, self and peer review of own podcast and 

the co-construction of a rubric. The third podcast continued using the supporting framework 

of the rubric (Appendix ii). 

 

In Hannah’s first podcast she spoke a total of nine lines. Hannah had already spent a year 

podcasting and was aware of the process. She had introduced this podcast and used an 

interview format with questions and answers. This was in contrast to the previous two case 

studies where the students were new to podcasting. 

 

 

 

 

 



70 

 

 

H: 
H: 
 
 
D: 
H: 
D: 
 
H: 
D: 
H: 
D: 
H: 
H: 
D: 
H: 
 

This is Danielle and Hannah's podcast 
This is Hannah and I am going to talk to you about 
Computers at Pine Hill School and the date is Monday 
7th May 2007. Hello Danielle 
Hello Hannah 
How do we have fun on computers? 
Well we have fun games like Kidpix and iTunes, cool 
things and I can't name them all. 
Okay, it sounds like you have fun on PHS computers. 
Yes I do there 
Here are room 5’s fun computers 
Here are room 3’s fun computers 
And here are room 1's fun computers 
How many computers do you have at PHS 
22 
You must be lucky at PHS having that many computers 
Thank you for listening, bye 

  

 

 

Hannah used a good strong voice on this first podcast and was experimenting with using 

expression in her voice. She had the structure of a podcast in mind but demonstrated she was 

not aware of the deeper levels of oral language in the goals she set for her next podcast. “I 

want to have a louder and clearer voice and not mumble. I want to put in more information.” 

The first part of this goal Hannah had already achieved. However, this was the only type of 

speaking goal she was aware of. The second part of the goal was where Hannah did need to 

improve. She not only needed to add more information, but the information needed to be of a 

good quality. 

 

In Hannah’s second podcast she spoke a total of eight lines. Hannah was the definite leader in 

this group as her partner had not podcasted previously. Hannah had consciously worked on 

her goal and there was definitely more information of a more thoughtful quality in this 

podcast. 
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H&P: 
 
 
H: 
 
P: 
 
H: 
P: 
 
H: 
 
 
P: 
 
 
H: 
 
 
 
H: 
 
P: 
H: 
H&P: 

G'day Mates this is Hannah and Phillip and we 
are from NZ PHS Dunedin and the date today is 
28th May 
We are going to be talking about PHS Teachers 
And how they make fun activities for PHS 
children 
Well they make lots of activities for children at 
PHS, name me some Phillip 
Like all kinds of sports and computers, reading, 
spelling, writing, buys books for the school  
So we can read better. They are very good to us 
because they solve problems, sort assemblies out 
and buy us prizes for the prize box. 
And when we be good we get free time and they 
take us on exciting camps. They say hello in the 
morning. 
They teach us in art and how to design and how to 
blend colours on our art work, using interesting 
texture and to get better at making a better 
podcast. 
What are your teachers like out there? and how 
many do you have out there? 
Thank you for listening to our podcast 
Hope it was interesting 
Bye 

  

 

Hannah worked on her third podcast with another student who was new to podcasting and 

took on the leadership role once again. After negotiating the podcasting rubric (Appendix ii) 

Hannah identified that she would like to continue working on including more information 

and also to try out some new words. The following is Hannah’s reflection on her first two 

podcasts prior to beginning the third podcast: 

 

I was surprised that I kept my voice loud, I wish I had more words, I am most proud that I put 

lots of information. I will always remember that I put of lots of information in my second 

podcast. I can now keep my voice clear. One thing I would change is my voice on my first 

podcast. I feel happy and proud. 
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In the third podcast Hannah spoke a total of 13 lines. She continued to use good volume and 

expression, however there was an added quality to this podcast. Hannah succeeded in 

including new words, the one she identified as being most pleased with in this podcast was 

‘indeed’; and she could be heard using this in conversation in the classroom after using it in 

the podcast. Hannah also let her personality shine through in this podcast, attempting some 

humour to gain audience attention and demonstrating her confidence in speaking. 

 

 

H&R: 
 
 
H: 
R: 
 
H: 
R: 
 
H: 
R: 
 
H: 
R: 
 
H: 
 
 
R: 
H: 
R: 
 
H: 
 
R: 
H: 
R: 
H: 
R&H: 
H: 
R&H: 

Bonjour ladies and gentlemen, this Hannah and 
Rachel and we are from PHS Dunedin and the date 
today is 18/6/07 
We are going to explain how to make a podcast. 
People ask questions about podcasting and we are 
going to share some that people would ask.  
What could you put in a podcast Rachel? 
You could put interesting music, information and 
photos. 
Indeed then answer this question. What is a podcast 
It is something that you can listen to on the computer 
and you can get lots of information music and photos. 
Can you show me soon? 
Okay Hannah but answer this question, why should 
you make a podcast? 
Well you can make a podcast and you will have lots 
of fun and listen to a podcast and get lots of 
information. 
Cool, I'm going to make a podcast soon. 
Okay, Rachel what do you use to make a podcast? 
Computer, headphones with a microphone and we use 
GarageBand, oh and don't forget a script. 
When you make a Podcast you will feel shy, happy 
nervous and great. 
What about famous? 
Indeed! 
Lots of people make podcasts and become famous. 
I think we will become famous 
Podcast out. Thank you for listening to our podcast. 
I think the computer has broken down Rachel! 
Phew, it's on. 
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Proficient Speaker 

Through goal setting and the co-construction of a rubric, Hannah identified that she was 

already proficient in the skills that made her an effective speaker. She had a clear, strong 

voice, and could use expression to enhance her meaning. This allowed Hannah to focus on 

the areas of oral language that needed improvement, rather than to keep concentrating on 

those she had already mastered. 

 

In her post-test attitude survey Hannah amended her feelings about speaking in a small group 

and the whole class from ‘good’ to ‘excellent’. She also decided that now she would also like 

to present her learning to the whole class as a speech rather than a podcast because, “I like to 

present my learning in speech.” Previously Hannah stated she would prefer a podcast because 

it was easier than speaking to the class. This indicated a strengthening of confidence in public 

speaking. This may be because Hannah was now aware of her strengths and weaknesses 

through the goal setting and reflection strategies used in this podcasting project. 

 

Thinking communicator 

“I wish I had more words.”  

This is a comment a teacher would like to hear from any student. So much can be built upon 

this statement. As an adult with a love of literature, that statement is my cry too, “I wish I had 

more words.” Hannah had embarked on a course that will lead her to developing as a 

thinking communicator as she no longer had to worry about the mechanics of presenting or 

the art of using her voice. All Hannah needed to concentrate on when presenting her learning, 

was the content of that learning. Demonstrating this shift in thinking, once Hannah had 

identified that she had met all the requirements of the rubric in the strategies of speaking, she 

began to adopt different language in her reflections, for example: 

 

Today we used the tool called ‘work with others by talking and listening’ and we used the 

other tool called ‘past knowledge’. 

 

These are two of the habits of mind (Art Costa, 2000) that the class had been looking at 

during the time the podcasting project was taking place. Hannah was able to look at her time 
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spent on building a podcast that day and draw on these two habits of mind. This shows a 

much deeper engagement with learning than the reflections of her first two weeks: 

 

I feel good about doing this project. I am planning to make podcasting fun. I am most proud 

of my podcast. I got a lot better at making a podcast. 

 

Discussion 

It would seem that Hannah’s teachers have picked up on issues that are interrelated. One 

thought that Hannah was too confident and didn’t think before speaking, and the other that 

she was thoughtful, but didn’t contribute enough. I would suggest that Hannah was unaware 

of what her next step should be in developing as an orator. She had a very good command of 

speaking in front of a group of people, but did not have the vocabulary or depth of thinking to 

support this skill. In a subject area that Hannah felt confident in, I’m sure she would 

contribute much to the discussion, however where she felt she did not have the knowledge or 

words, Hannah would take more of a back seat. There was a clear indication that using 

thinking skills and vocabulary work would extend Hannah in her oral language use. 
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Case Studies 

 

Stephan 

 
Stephan was a quiet and respectful 10 year-old boy. He liked to share a joke with his friends 

while working but mainly remained on task. Stephan had a multi-ethnic background and had 

lived in a non-English speaking country. He was proficient in speaking English, which was 

his first language, and was working at a level above that expected of his age group in reading 

and writing. Stephan gave the indication that he achieved academically what was expected of 

him but was not motivated to put in any extra effort from internal motivation to achieve at a 

higher level. Stephan had previously used podcasting to present his learning in the year prior 

to this research project. 

 

Stephan was in a classroom shared by two teachers. These teachers were interviewed 

separately and asked to describe their assessment of Stephan’s oral language abilities: 

 

Teacher 1. 

He is a clear concise speaker. He obviously thinks before he offers his opinion. He doesn’t 

just rattle on for the sake of prattling on. He is not willing, but he always says something 

when you ask him, to say something sensible. His weaknesses are that he doesn’t offer 

suggestions. When you ask him he has lots of good ideas but he doesn’t want to put them 

forward. I don’t think he thinks oral language is very important. He rolls his eyes when I say 

we are going to share something, I think he would rather write things down. 

 

 

Teacher 2. 

Stephan is a capable speaker who is able to share his ideas with others. He is really capable 

of answering questions that have been asked of the class and he can communicate exactly 

what he wants to say with others. His greatest weakness is that he lacks self-confidence in 

himself so he sits back in a class discussion until such point as everyone else has spoken and 

then he may contribute. He normally has very good ideas but he doesn’t offer them as easily 

as he maybe should. He doesn’t display a negative attitude toward speaking in front of the 

class however he is not confident in himself. 
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Stephan shared his own self-assessment in an online survey prior to the podcasting project: 

Table 18: Student online survey pre-test - Stephan 

 

How do you feel about speaking in a small group?   Good 

How do you feel about speaking in front of the 
class? 

Okay 

How do you feel about speaking in Assembly? Okay 

How do you feel about speaking on a podcast? Excellent 

Would you prefer to present your learning as a 
speech, podcast or poster? 

Podcast because it 
is easier than a lot 
of ways 

In a speech who is your audience?  Classes or parents 

In a podcast, who is your audience? The world 

With a poster, who is your audience? A lot of people 

  
 

A video recording was made of the podcasting focus group in a small group discussion prior 

to beginning the project. This was to match the teacher assessments and student’s self-

assessment to observable data. The six students had an 11-minute conversation on the topic 

of “healthy food that could be eaten at our school.”  

 

Stephan made 43 contributions out of 209 in 11 minutes, which equates to 21% of the speech 

episodes. Stephan was an average contributor, with 10% more contributions than the lowest 

contributor and 10% less than the highest contributor.  

 

Table 19: Types of oral language instances - Stephan 

 

Type of oral language event Percentage 

naming (eg, stating the name of a food) 28% 

comments expanding on the initial idea 14% 

naming with supporting information 9% 

responded directly to other’s ideas 9% 

clarifications (eg and do they have rice over them?) 5% 

affirming others’ statements to sustain the discussion 5% 

attempts to distract others with humour 5% 

comments relating to personal experience 5% 

paraphrasing what had been said 2% 

other / inaudible 18% 
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Stephan was mostly engaged in this discussion. He tried to distract others with a silly 

comment, but as the other participants didn’t respond he then became totally engaged. 

Stephan sustained the discussion by rephrasing one contribution, affirming two comments 

and making responses to four other comments. He was an active participant in this 

discussion, especially towards the end.  

 

Stephan used social courtesies specific to group discussion by mostly taking turns, with a few 

interruptions, acknowledging and making connections with the speaker by adding to other 

speakers’ ideas and maintaining eye contact with the group. He treated everyone with 

respect, using ‘we’ to include others.  Stephan used the words “How about” to indicate he 

was contributing an idea and used hand gestures to illustrate his comment. 

 

Questioning techniques were used to clarify information. Stephan expressed opinions and 

discussed ideas about personal and indirect experiences – “I can get my grandma to make 

them” and expressed and justified some ideas and opinions – “Coz that wouldn't cost much 

only about $2 each” “No that's.. that's.. that's not healthy for you but you could put bananas 

in it”. He also listened for and identified some key points – “If we get soup we can get lots of 

veges and that and like chicken and noodles and make it like chicken noodle soup” 

 

Stephan used language appropriate to the context and the topic – “flavour” “fat” “chopped” 

“boil” “healthy”, and used vocabulary to support his own opinions – “No that's that's that's 

not healthy for you but you could put bananas in it” 

 

From Stephan’s pre-test online attitude survey it was evident that he did not like speaking in 

front of a large group but really enjoyed making a podcast. This did not change for his post-

test online attitude survey. Stephan’s teachers identified that his lack of confidence was the 

main weakness in his oral language abilities. These assessments seem to be backed up by the 

video taped observation of Stephan engaging in a group discussion. Stephan contributes as 

much as most other participants. However at the beginning of the discussion he his lack of 

confidence by trying to make the others laugh when suggesting “fruit soup” as a healthy food 

they could make.  
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In the shaded area in Table 20 you will see that Stephan’s area of weakness fits into the 

strategy section of the New Zealand Matrix of Oral Language (adapted), specifically 

participation with confidence, which is identified in the level 4 section of the matrix. 

 

Table 20: Oral language matrix - Stephan 

Level 3 

Key aspects of learning: Strategy Key aspects of learning: Content 

Participation 

Participates in group discussions. 

Initiates and/or sustains and develops the discussion, 

keeping to the topic. 

Responds to and respects the contributions of others.  

Presents simple spoken texts using basic text 

structures in logical sequence, eg. description, 

instruction, recount  

 

Role 

Takes on a role within discussion groups, e.g., leader, 

reporter. 

 

Language 

Uses language appropriate to the context, the topic, 

and the purpose of the discussion. 

Chooses vocabulary to enhance own ideas and 

opinions, including subject-specific vocabulary. 

Speaking and listening skills 

Uses social courtesies specific to group discussion, 

including: turn taking; listening to the speaker; 

acknowledging and making connections with the 

speaker; interrupting appropriately, e.g., "Do you 

mean... ?";  

responding appropriately, e.g., "What about.. ?" "Is 

that like.?". 
Uses strategies for coping with disagreements, e.g., 

seeking the opinions of or appealing to other group 

members ("What do the rest of you think?"). 

Uses a variety of appropriate verbal and non-verbal 

features to gain attention, communicate ideas, and 

obtain feedback. 

Tries different ways of adjusting speaking and 

listening, eg tone and pace 

Ideas 

Uses questioning techniques to clarify information, 

understanding, opinions, and ideas. 

Explains, suggests, and elaborates ideas, information, 

and opinions related to personal and indirect 

experiences. 

Justifies ideas and opinions. 

Listens for and can identify most key points. 
Provides some background information and 

supporting ideas for listener, eg facts and personal 

reasons 

Talks about different audiences and purposes for own 

talk. 

Experiments with a small range of devices to enhance 

meaning of spoken texts, eg volume, simile, rhyme, 

common sayings 

Explores thinking strategies with others. 

 

 

 

Stephan’s Podcasting Journey 

During this project Stephan produced three podcasts, two with a partner and one as an 

individual project. Each podcast took three one-hour sessions to complete and each podcast 

included goal setting, peer and self-assessment, revision based on feedback, and reflection. 

Stephan was increasingly scaffolded through the three podcasts. The first podcast could be 

classed as a pre-test and displayed what Stephan was capable of without any instruction. The 
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second podcast was scaffolded through examination of other podcasts, self and peer review 

of stephan’s own podcast and the co-construction of a rubric. The third podcast continued 

using the supporting framework of the rubric (Appendix ii). 

 

In Stephan’s first podcast he spoke a total of six lines. Stephan had made podcasts before and 

took the role of directing this one. He followed the interview process we have used in class 

before and remembered to introduce the topic of the podcast. These two students talked 

constantly during their planning time. They co-constructed the script with one person making 

suggestions and the other person typing. They read and re-read their script to each other and 

reflected on it. They then swapped and one person said a sentence while the other typed. This 

was an obvious case of co-construction. As there was no definite leader both boys 

contributed evenly to the finished product and accepted each other's contributions. 

 

  

P: "skipping rope?" 

S: "No we're talking about balls here."   

   

 

Stephan’s reflection on this podcast was that he liked the photos he chose to support the 

podcast. However he didn’t like his and his partner’s voices at the start as they were 

mumbling and were not loud enough. 

 

S&P: 
 
 
S: 
 
P: 
 
S: 
P: 
S: 
P: 
 
P: 
S: 
P&S 

Hi this is Stephan and Phillip and we are from 
Dunedin NZ and we are going to tell you about our 
sports shed at our school. 
The sports shed is quite cool because you can take 
equipment out of the sports shed 
The sports shed is a little building with lots of stuff 
in it. 
The sports shed is only for lunch times for people. 
It is awesome to have a sports shed at school 
The sports shed has all kinds of balls like: 
Rugby balls, soccer balls, netballs, baseballs, 
basketballs, miniballs, tennis balls. 
I like rugby at lunch times and soccer 
I like to play with the hurdles and the basketball 
Thank you for listening to our podcast. See Ya 
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In Stephan’s second podcast he spoke a total of eight lines. Once again Stephan took an 

unassuming lead in producing this podcast and worked well, both talking and listening to his 

partner during the planning and production phases. This podcast was similar in quality to the 

first podcast. Stephan used a good strong, clear voice, but the content of this podcast did not 

show much thought or planning.  

 

 

 

R: 
S: 
R: 
S: 
R: 
S: 
R: 
S: 
R: 
 
S: 
R: 
S: 
 
R: 
S: 
R: 
 
S / R: 

G'day, g'day, this is Rachel 
And this is Stephan at PHS Dunedin NZ 2007 
This is all the teachers names 
Miss S, Mrs J, Mrs R, Miss H 
Miss B and Mrs N 
And this is the staff room 
In the staffroom there is lots of teacher stuff. 
Our next photo is of the classrooms. 
There are only three classrooms but two of them 
are the rooms that you can work in. 
There are rooms 1, 3 and 5 
The next thing is of meetings. 
In meetings teachers talk about what we do, and 
what we are going to do. 
That is all for now 
Thank you for listening to our podcast 
I have a question for you listeners, how many 
teachers do you have? 
Later. 

  

 

 

Stephan chose to make his third podcast an individual project. Stephan demonstrated his 

ability to sequence his thoughts and use specific vocabulary to present his information. 

Stephan’s goal for this podcast, after negotiating of the podcasting rubric, was to “improve on 

using better words in English” and “to put in more description”. Stephan put in more effort 

when working alone. This may be because he was relying on his own decisions rather than 

accepting other student’s ideas as he did when working with a partner. 
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G’day mates this is Stephan and the date is 18/6/07 and I am 
going to teach you how to do a podcast. First you need a 
computer and a buddy, that’s optional and a script about 
something. You can have jingles, music and different sorts of 
voices.  
Garage band is the program I use to make podcasts. If you 
want to record you click on a red button at the botStephan of 
garage band, say appropriate language and different languages. 
It is important to not mumble, have a clear voice and a loud 
voice. You have to open your mouth wide. It doesn’t matter if 
it feels weird it makes it clear, not mumble and loud. You have 
to save every time you do something.  
If you want photos you can download them and put them on 
the podcast track. If you want music you press the button that 
looks like an eye. When you’re finished you can show 
someone your podcast and you can reflect on your podcast.  
Podcasting is fun and cool because you can listen to your 
podcasts and get comments and suggestions and lots of people 
around the world can listen to your podcast. That’s all for now. 
See you next time. 

  

 

 

Proficient Speaker 

Stephan identified and worked on elements of oral presentation under this category. 

Specifically in the third podcast, Stephan experimented with slowing down his voice, 

recording this advice in his podcast,“It is important to not mumble, have a clear voice and a 

loud voice. You have to open your mouth wide. It doesn’t matter if it feels weird it makes it 

clear, not mumble and loud.”  It was interesting to listen to this podcast as Stephan 

responding to his own suggestion slowed down his speech.  

 

Thinking communicator 

Stephan demonstrated his journey to becoming a thinking communicator when he set the goal 

to use “better words in English”. In the third podcast Stephan identified his new words as 

‘optional’, ‘appropriate’ and ‘suggestions’. There was a clear improvement in the content of 

the last podcast when compared to the first two. Stephan’s self-assessment identified two 

things he improved on from his first podcast to his third, his voice got louder and he put in 

more description. 
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Discussion 

Stephan became more aware of the need to craft his presentation to tell a message during this 

podcasting project rather than worrying about his voice. Both Stephan and his teachers 

indicated that lack of confidence was an issue with his oral language skills. There was no 

clear indication that the area of confidence had been addressed in this project apart from 

Stephan’s willingness to run a workshop at the Kids Conference.  

 

Podcasting gave Stephan the opportunity to practice and improve on his oral language skills. 

This would not have been the case if the only instance Stephan had to use his voice was to 

present in front of an audience. The non-threatening nature of podcasting meant that Stephan 

could develop his skills in oral language and demonstrate his abilities, with the view that 

confidence would increase with age.  In this way, when Stephan felt confident enough with 

his abilities to present in front of the audience he would already be proficient in the strategy 

and content areas of oral language described in the NZ Oral Language Matrix. 
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Case Studies 

 

Danielle 

 
Danielle was a friendly 10-year old girl who liked to please the teacher. Danielle was overly 

dependent on the teacher for guidance and rarely tried to work a problem out by herself. She 

displayed poorly developed social skills at times, which meant some children were reluctant 

to work with her. Danielle was working at her expected level in reading and writing, and had 

been in a class who had learnt how to podcast previously. In oral language, Danielle 

sometimes spoke in a ‘baby’ voice and displayed difficulties with sequencing her thoughts. 

 

Danielle was in a classroom shared by two teachers. These teachers were interviewed 

separately and asked to describe their assessment of Danielle’s oral language abilities: 

 

 

Teacher 1. 

She is a very clear speaker. She is a willing speaker. She likes to kind of dominate the 

conversation without often putting a lot of thought into it. In a group situation I find that she 

will just keep repeating. You know it’s almost like when a small child likes to hear the sound 

of their own voice and that’s been quite hard, to get her to sort of lower her voice not just 

even in her group but if there’s lots of people talking in the classroom you can hear her. 

She’s got a great attitude, she likes speaking. I think she feels her contributions are valued 

and they are. 

 

 

 

Teacher 2. 

Her strength is that she is very confident in speaking in front of others. Her weakness is that 

she does not construct her message in her head before it comes out of her mouth. Often she 

speaks before she has clearly thought through what she is going to share which means that at 

times what she communicates bears little resemblance to the question or discussion that she 

is taking part in. I think her attitude is a bit of a mixture, because I think she does pick up 

some of the vibes that her peers send off when she goes to speak so I think at times she is 

aware of the fact that others may switch off from listening to her. But in saying that I think 

her attitude is reasonably positive. 
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Danielle shared her own self-assessment in an online survey prior to the podcasting project: 

 

Table 21: Student online survey pre-test - Danielle 

 

How do you feel about speaking in a small group?   Okay 

How do you feel about speaking in front of the 
class? 

Good 

How do you feel about speaking in Assembly? Good 

How do you feel about speaking on a podcast? Good 

Would you prefer to present your learning as a 
speech, podcast or poster? 

Poster because it 
will be a good 
thing to do 

In a speech who is your audience?  Other people you 
are talking to 

In a podcast, who is your audience? Your class 

With a poster, who is your audience? Your class 

  

 

Danielle was absent for the video taped group discussion. However, focused observation of 

Danielle entering into discussions at other times supported the findings of her teachers.  

Danielle participated in group discussions but rarely sustained or kept to the topic. She often 

repeated what had already been said or made a comment that had nothing to do with the 

topic. 

 

Danielle used social courtesies specific to group discussion, she took turns and paid attention 

to the speaker, but she did interrupt others and frequently called for the teacher to sort any 

disputes rather than looking for ways to solve disagreements. Danielle would like to take a 

leadership role in discussions. However she was too forceful and others didn’t like to follow 

her lead. 

 

Danielle spoke very clearly, with good volume and could use expression to enhance meaning. 

Often the ideas in her presentation were not in sequence. 

 

From Danielle’s pre-test online attitude survey it was evident that Danielle was “okay” with 

speaking in front of a group but would prefer to present her learning in a poster. In her post-
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test online survey Danielle amended her attitude towards speaking in front of the class from 

“okay” to “excellent”, indicating a positive change in confidence. However she would still 

prefer to present her learning as a poster because ‘then I could just write it down and not have 

to say it’. It would seem from the interview with Danielle’s teachers that her biggest 

weakness would be in thinking before she speaks.  In the shaded area of Table 22 you will 

see how Danielle’s area of weakness fits into the content section of the New Zealand Matrix 

of Oral Language (adapted). 

 

Table 22: Oral language matrix - Danielle 

Level 3 

Key aspects of learning: Strategy Key aspects of learning: Content 

Participation 

Participates in group discussions. 

Initiates and/or sustains and develops the discussion, 

keeping to the topic. 

Responds to and respects the contributions of others.  

Presents simple spoken texts using basic text 

structures in logical sequence, eg. description, 

instruction, recount  

 

Role 

Takes on a role within discussion groups, e.g., leader, 

reporter. 

 

Language 

Uses language appropriate to the context, the topic, 

and the purpose of the discussion. 

Chooses vocabulary to enhance own ideas and 

opinions, including subject-specific vocabulary. 

Speaking and listening skills 

Uses social courtesies specific to group discussion, 

including: turn taking; listening to the speaker; 

acknowledging and making connections with the 

speaker; interrupting appropriately, e.g., "Do you 

mean... ?";  

responding appropriately, e.g., "What about.. ?" "Is 

that like.?". 
Uses strategies for coping with disagreements, e.g., 

seeking the opinions of or appealing to other group 

members ("What do the rest of you think?"). 

Uses a variety of appropriate verbal and non-verbal 

features to gain attention, communicate ideas, and 

obtain feedback. 

Tries different ways of adjusting speaking and 

listening, eg tone and pace 

Ideas 

Uses questioning techniques to clarify information, 

understanding, opinions, and ideas. 

Explains, suggests, and elaborates ideas, information, 

and opinions related to personal and indirect 

experiences. 

Justifies ideas and opinions. 

Listens for and can identify most key points. 
Provides some background information and 

supporting ideas for listener, eg facts and personal 

reasons 

Talks about different audiences and purposes for own 

talk. 

Experiments with a small range of devices to enhance 

meaning of spoken texts, eg volume, simile, rhyme, 

common sayings 

Explores thinking strategies with others. 
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Danielle’s Podcasting Journey 

During this project Danielle produced three podcasts, two with a partner and one as an 

individual project. Each podcast took three one-hour sessions to complete and each podcast 

included goal setting, peer and self-assessment, revision based on feedback, and reflection. 

Danielle was increasingly scaffolded through the three podcasts. The first podcast could be 

classed as a pre-test and displayed what Danielle was capable of without any instruction. The 

second podcast was scaffolded through examination of other podcasts, self and peer review 

of own podcast and the co-construction of a rubric. The third podcast continued using the 

supporting framework of the rubric (Appendix ii). 

 

In Danielle’s first podcast she spoke a total of 5 lines. This podcast took the form of a 

question and answer interview style, as had been used by these students before in their 

classroom. There was not much depth of thought evident and Danielle did not take much of a 

leading role in the planning of this podcast. 

 

 

H: 
H: 
 
 
D: 
H: 
D: 
 
H: 
D: 
H: 
D: 
H: 
H: 
D: 
H: 
 

This is Danielle and Hannah's podcast 
This is Hannah and I am going to talk to you about 
Computers at Pine Hill School and the date is Monday 
7th May 2007. Hello Danielle 
Hello Hannah 
How do we have fun on computers? 
Well we have fun games like Kidpix and iTunes, cool 
things and I can't name them all. 
Okay, it sounds like you have fun on PHS computers. 
Yes I do there 
Here are room 5’s fun computers 
Here are room 3’s fun computers 
And here are room 1's fun computers 
How many computers do you have at PHS 
22 
You must be lucky at PHS having that many computers 
Thank you for listening, bye 

  

 

 

In Danielle’s second podcast she spoke a total of 7 lines. Danielle was a much more involved 

in planning this podcast, however her depth of thought was still minimal. Danielle’s goals 
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prior to commencing this podcast were to speak louder while not shouting, use more music 

and put in more information. Danielle identified one of the issues her teacher raised, that the 

volume of her voice was too loud at times. Danielle had a very clear speaking voice and it 

was more important for her to set goals for the content side of oral language than to focus on 

strategies.  

 

 

M: 
D: 
M: 
D: 
 
M: 
D: 
M: 
D: 
M: 
D: 
M: 
 
D: 
 
M: 
D: 
M: 

Hello this is Michael 
And this is Danielle at PHS Dunedin NZ 2007 
In our spare time we like to do all different things 
So Michael what is your favourite thing to do in your 
spare time? 
I like to go to the ice skating rink. 
Okay. 
In our spare time we like to eat fast foods like: 
McDonalds, Subway, Burger King and Pizza Hut. 
In our spare time we llike to go out to the shops like: 
Pet Planet, Toyworld, Kmart, Library and New World 
These are some of the activities we like to do in our 
spare time: 
Like going to the pool, beach, bmx track, rugby and 
we like sleep-overs. 
In our spare time we like to play electronics like: 
PSP, PS2, PS3, Buzz and Guitar Hero 
Bye 

  

 

Danielle chose to make her third podcast on her own. Before beginning this podcast Danielle 

discovered that she had achieved the oral language skills listed in the rubric to produce an 

effective podcast and now needed to work on the content. To help with the sequencing of 

ideas Danielle wrote numbers down the side of her planning page and divided the content of 

her podcast into headings. Next Danielle wrote sentences to explain each heading. 

Conferences were held during the writing of this script and Danielle took the script home to 

work on during the week before we next met for the podcasting project.  

 

Danielle demonstrated that she needed more processing time to be able to put her thoughts in 

order. The finished product was well sequenced and thought out. There was enough 

information for the listener to follow the message. The most impressive part of this podcast 
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was the depth of Danielle’s thinking resulting in the message she wanted to present to the 

world about leaving comments about the podcast.  

 

  

Bonjour I am Danielle and the date today is the 18/6/07. This 
is about podcasting. You can be with a partner or on your own 
to make a script. Your script can be long or short. You can put 
photos and pictures to make it more interesting. Once you have 
finished your script you get a computer and start to say what 
you have to say. Then you get a teacher to check it and when 
she says you can do it like that you start to record. When 
you’ve finished your podcast you can put in photos so the 
listeners can see what you’re talking about. And when you’ve 
put your podcast on the web you can start to get comments 
from people all over the world. So you can give them a 
comment back to say thanks or something and it’s important to 
be polite in your comments and not hurt anybody’s feelings. I 
think making a podcast is fun because you can give more 
information that no one even knew about.  

   

 

 

Proficient Speaker 

Danielle was a very clear speaker. On entering this project Danielle already had all the skills 

necessary to stand in front of class, or computer, and speak a message. Danielle’s initial 

knowledge about the skills necessary to improve her oral language was limited to the 

mechanics of speaking. This was demonstrated by the goals Danielle set in her reflections at 

the beginning of the project, “I will need help by changing my voice on the computer” and “I 

got better because my voice got louder.” These were unnecessary goals and caused Danielle 

to focus on elements that she had already achieved. Through listening to her own oral 

presentations and the use of the podcasting rubric Danielle was able to identify these goals as 

having been met and move on to looking at the sequence and content of her oral 

presentations. 

 

Thinking communicator 

Anita’s teachers reported that the content of her comments sometimes had no connection to 

what she was supposed to be talking about. This was demonstrated in Danielle’s reflection 
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after her first day in the podcasting project. The task as explained to the students was to 

reflect on their learning for that day.  

 

“Hi this is Danielle and it's the fourth of May and I am talking about you I really know a lot 

about laptops and I am talking about.”  

 

This reflection makes no sense and was not related to her learning journey at all. In 

comparison Danielle’s reflection from the end of the podcasting project shows more thought 

and structure: 

 

“I liked working with Michael and Hannah, talking to other people. I get to learn more 

things. I need to put more words and information in the podcast. I learned how to record my 

voice into the computer and take turns. I wish I had more jingles at the start and very end. I 

was surprised that the music was fast.” 

 

It is notable that during this reflection Danielle made no mention of the mechanics of 

speaking. I suggest that the difference in the thought and structure of Danielle’s responses 

was due to the scaffolding process used during the project. Danielle was increasingly 

supported through the use of feedback and the rubric. Through this support she was able to 

become more independent rather than depend on being led every step of the way by the 

teacher. 

 

Discussion 

It appeared that Danielle was a student who had a lot to say and valued making contributions. 

However she had difficulties in expressing herself in a way that was valued by others. 

Danielle had shown the need to take time to sequence her thoughts and create a message. The 

most telling comment Danielle provided to show the value of podcasting for her was in her 

last podcast, “I think making a podcast is fun because you can give more information that no 

one ever knew about.” Danielle wants to make contributions; she wants to tell the world what 

she knows. Podcasting gave Danielle the ability to craft her message and make those 

contributions.  
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Case Studies 

 

Phillip 

 
Phillip was a very quiet but very amiable 10 year-old boy. Phillip was new to the school 

having come from a home-school environment. He also had English as a second language, so 

he had experienced many changes in his learning environment. Phillip was very social and 

enjoyed working with others. He stayed on task and cooperated well with his partner. Phillip 

was working below the expectations of his chronological age in reading and writing tasks. 

This was Phillip’s first exposure to using a computer for recording voice and publishing his 

work to a wider audience via the Internet. 

 

Phillip was in a classroom shared by two teachers. These teachers were interviewed 

separately and asked to describe Phillip’s oral language abilities: 

 

Teacher 1. 

He thinks carefully before contributing to class discussions. He doesn’t always offer a lot. He 

chats well with his friends and you see that more in social settings than what he does in 

group work. I think coming from a different culture has affected… no that isn’t right … has 

changed… oh not that doesn’t sound right either. Because he speaks English as a second 

language than that at home he doesn’t say a lot of his ‘s’ endings and there is not a lot of 

clarity in what he is saying. He will just sort of say key words rather than full sentence 

structure. I think he thinks that he is a good speaker. He knows that his opinion is valued, but 

like I say, he doesn’t always put his hand up to take part. 

 

 

 

Teacher 2. 

His strength is that he listens carefully and then chooses what he is going to contribute so 

once he speaks he has thought about what he is going to speak about and constructed it in a 

way that he can communicate his message. Probably his greatest weakness is that he has a 

very softly spoken voice and he hasn’t yet in a classroom setting shown that he has learnt 

how to make better use of his voice to communicate his message. I think he’s positive about 

speaking but he lacks self-confidence in doing it so I guess that affects his, he does not have a 

negative attitude he has never displayed that, but I think his attitude would be even greater if 

he was confident in his own ability. 

 



91 

Phillip shared his own self-assessment in an online survey prior to the podcasting project: 

Table 23: Student online survey pre-test - Phillip 

 

How do you feel about speaking in a small group?   Good 

How do you feel about speaking in front of the 
class? 

Okay 

How do you feel about speaking in Assembly? Poor 

How do you feel about speaking on a podcast? Excellent 

Would you prefer to present your learning as a 
speech, podcast or poster? 

Podcast, because it 
is my first time to 
do a podcast and I 
want to learn. 

In a speech who is your audience?  The class 

In a podcast, who is your audience? The class 

With a poster, who is your audience? The whole Pine 
Hill School 

  

 

A video recording was made of the podcasting focus group in a small group discussion prior 

to beginning the project. This was to match the teacher assessments and student’s self-

assessment to observable data. The six students had an 11-minute conversation on the topic 

of “healthy food that could be eaten at our school.”  

 

Phillip made 18 contributions out of 209 in 11 minutes, which equates to 9% of the speech 

episodes. Phillip made the lowest number of contributions of the group and due to the low 

volume of his voice many of his contributions were inaudible. 

 

Table 24: Types of oral language instances - Phillip 

 

Type of oral language event Percentage 

naming (eg, stating the name of a food) 22% 

responded directly to other’s ideas 22% 

opinions (eg I make chocolate sauce and it tastes really 
good) 

11% 

distractions 11% 

clarifications  5% 

other / inaudible 29% 
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Phillip took some part in this conversation, but did not initiate the discussion. However he 

helped to maintain the discussion through repeating what others had said, and asking a 

question to clarify information.  

 

Phillip used some social courtesies specific to group discussion. He mostly took turns, with a 

few interruptions; affirmed other’s contributions through the use of the word ‘yeah’ and by 

repeating the idea; and responding appropriately, using words like “What about…” to 

introduce ideas. It was often difficult to tell when Phillip was making a contribution, it was 

not evident in his voice or his body language. 

 

Phillip demonstrated some ideas in his contributions. He used questioning techniques to 

clarify information – “But won't that really mix?” Phillip also expressed opinions and 

discussed ideas about personal and indirect experiences, for example, “I make chocolate 

sauce and it tastes really good” He expressed and justified some ideas and opinions for 

example through comments such as, “but it's not healthy”. He also listened for and identified 

some key points such as, “But won’t that really mix?” 

 

In Phillip’s pre-test self-assessment he indicated that he felt confident about speaking in front 

of a small group but less confident about speaking to the whole class or to assembly. 

However he was quite confident in speaking on a podcast. He stated he was excited, as it was 

his first time doing a podcast although he didn’t like talking because he was very shy. 

Phillip’s teachers identified a number of weaknesses that they would focus on with his oral 

language activities in the classroom. Both teachers identified that Phillip was not confident in 

speaking. Therefore he did not participate much in class discussions. He had a quiet speaking 

voice and often spoke in key words and not fully constructed sentences. As a speaker of 

English as a second language, Phillip often also left the ‘s’ sound off the end of his words. 

 

From the shaded areas in Table 25 you will see Phillip’s areas of weakness cover all sections 

of the New Zealand Matrix of Oral Language (adapted). 
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Table 25: Oral language matrix - Phillip 

Level 3 

Key aspects of learning: Strategy Key aspects of learning: Content 

Participation 

Participates in group discussions. 

Initiates and/or sustains and develops the discussion, 

keeping to the topic. 

Responds to and respects the contributions of others.  

Presents simple spoken texts using basic text 

structures in logical sequence, eg. description, 

instruction, recount  

 

Role 

Takes on a role within discussion groups, e.g., leader, 

reporter. 

 

Language 

Uses language appropriate to the context, the topic, 

and the purpose of the discussion. 

Chooses vocabulary to enhance own ideas and 

opinions, including subject-specific vocabulary. 

Speaking and listening skills 

Uses social courtesies specific to group discussion, 

including: turn taking; listening to the speaker; 

acknowledging and making connections with the 

speaker; interrupting appropriately, e.g., "Do you 

mean... ?";  

responding appropriately, e.g., "What about.. ?" "Is 

that like.?". 

Uses strategies for coping with disagreements, e.g., 
seeking the opinions of or appealing to other group 

members ("What do the rest of you think?"). 

Uses a variety of appropriate verbal and non-verbal 

features to gain attention, communicate ideas, and 

obtain feedback. 

Tries different ways of adjusting speaking and 

listening, eg tone and pace 

Ideas 

Uses questioning techniques to clarify information, 

understanding, opinions, and ideas. 

Explains, suggests, and elaborates ideas, information, 

and opinions related to personal and indirect 

experiences. 

Justifies ideas and opinions. 

Listens for and can identify most key points. 

Provides some background information and 
supporting ideas for listener, eg facts and personal 

reasons 

Talks about different audiences and purposes for own 

talk. 

Experiments with a small range of devices to enhance 

meaning of spoken texts, eg volume, simile, rhyme, 

common sayings 

Explores thinking strategies with others. 

 

 

 

Phillip’s Podcasting Journey 

During this podcasting project Phillip produced three podcasts, two with a partner and one as 

an individual project. Each podcast took three one-hour sessions to complete and each 

podcast included goal setting, peer and self-assessment, revision based on feedback, and 

reflection. Phillip was increasingly scaffolded through the three podcasts. The first podcast 

could be classed as a pre-test and displayed what Phillip was capable of without any 

instruction. The second podcast was scaffolded through examination of other podcasts, self 

and peer review of own podcast and the co-construction of a rubric. The third podcast 

continued using the supporting framework of the rubric (Appendix ii). 
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In Phillip’s first podcast he spoke a total of 6 lines. In this podcast Phillip demonstrated his 

limited vocabulary using the word ‘stuff’ to replace the specific label required. During this 

podcast Phillip spoke at a constant speed and volume with little expression. He was well 

supported by his buddy and felt very proud of his achievements. Phillip’s goal for the second 

podcast, after reflection on his first, was to make sure that he did not mumble. 

 

  

R&P: 
 
 
R: 
 
P: 
R: 
P: 
R: 
P: 
 
P: 
R: 
P&R 

Hi this is Stephan and Phillip and we are from Dunedin NZ 
and we are going to tell you about our sports shed at our 
school. 
The sports shed is quite cool because you can take equipment 
out of the sports shed 
The sports shed is a little building with lots of stuff in it. 
The sports shed is only for lunch times for people. 
It is awesome to have a sports shed at school 
The sports shed has all kinds of balls like: 
Rugby balls, soccer balls, netballs, baseballs, basketballs, 
miniballs, tennis balls. 
I like rugby at lunch times and soccer 
I like to play with the hurdles and the basketball 
Thank you for listening to our podcast. See Ya 

    

 

In Phillip’s second podcast he spoke a total of 6 lines. Once again Phillip was well supported 

by his buddy in its construction. Phillip’s buddy in this podcast had a very expressive voice 

and there was a slight improvement in Phillip’s expression as a result. Phillip’s voice was 

clear and of a constant volume throughout this presentation.  

 

  

H&P: 
 
H: 
P: 
H: 
 
P: 
 
H: 
 
 
P: 
 
H: 
 
 
H: 
 
P: 
H: 
H&P: 

G'day Mates this is Hannah and Phillip and we are from NZ 
PHS Dunedin and the date today is 28th May 
We are going to be talking about PHS Teachers 
And how they make fun activities for PHS children 
Well they make lots of activities for children at PHS, name 
me some Phillip 
Like all kinds of sports and computers, reading, spelling, 
writing, buys books for the school  
So we can read better. They are very good to us because they 
solve problems, sort assemblies out and buy us prizes for the 
prize box. 
And when we be good we get free time and they take us on 
exciting camps. They say hello in the morning. 
They teach us in art and how to design and how to blend 
colours on our art work, using interesting texture and to get 
better at making a better podcast. 
What are your teachers like out there? and how many do you 
have out there? 
Thank you for listening to our podcast 
Hope it was interesting 
Bye 
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H: 
 
 
H: 
 
P: 
H: 
H&P: 

They teach us in art and how to design and how to blend 
colours on our art work, using interesting texture and to get 
better at making a better podcast. 
What are your teachers like out there? and how many do you 
have out there? 
Thank you for listening to our podcast 
Hope it was interesting 
Bye 

   

 

 

Phillip chose to make his third podcast as an individual project. However, Phillip and 

Stephan spent a lot of time together talking and planning, taking notes before they wrote their 

scripts separately. The third podcast showed a vast improvement in content and was an 

indication of Phillip’s individual ability. The information was clearly sequenced and there 

was only one glaringly obvious grammatically incorrect structure. This was in stark contrast 

to Phillip’s classroom speaking voice where, as his teacher had previously noted, he missed 

off word endings and used key words rather than full sentences. Phillip’s performance of this 

podcast was very similar to that of the other two podcasts. It was read in a constant volume 

and speed with little expression.  

 
 

 

G'day this is Phillip of PHS in Dunedin NZ. I am going to about how 
to do a podcast.  
A podcast is when you record you and your buddy's voice. You can 
also put jingles in your podcast. We listen to our podcast to make 
sure it is good and then we upload it into the Internet.  
Make sure you have a clear voice so people who is listening can hear 
you. You can use garage band to do podcast. There is a red button to 
record and you can use the space button to stop recording. You can 
also write a script. You can use new words that you haven't tried 
using before. You can use jingles and all sorts of music that fits what 
you are talking about.  
You can send us a comment, also you can ask us questions by going 
onto our podcast page and clicking on the comment button.  
It is fun to do a podcast because it might be interesting for people 
who are listening. I like making podcasts because it goes around the 
world and we get comments from people from other parts of the 
world. I hope you know how to do a podcast. Bye 
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Proficient Speaker 

Phillip’s podcasting journey highlighted his need to develop more expression in his voice in 

order to make the message more interesting. Early on in this project Phillip identified from 

peer feedback, that his voice was too quiet. This was made more evident when he was 

podcasting with a buddy as they had to match the volumes of their voices.  

 

Hannah: Let's do it again. You need to speak up louder. 

 

This led to the two students re-recording pieces over and over until the volume of their voices 

matched. This was quite interesting, Phillip had been informed by his teachers of the 

quietness of his voice previously, but with little change in practice. However, through 

recording his voice with a buddy on a podcast, Phillip was scaffolded through developing the 

appropriate volume to match his partner. Phillip had an example in front of him to practice 

with and match.  

 

There was little evidence in these podcasts of Phillip being a speaker of English as a second 

language as he revised his work to ensure all words were correctly pronounced. Phillip did 

not leave any endings off of words.  

 

Thinking communicator 

Phillip was a very thoughtful student and this was demonstrated through his reflections. After 

beginning his first podcast Phillip finished the day with the comment, “I think we should do 

better and learn more.”   

 

At the completion of the second podcast Phillip reflected, “I think we are learning about this 

because when we grow up we will want to do a podcast we will already know and so we can 

learn and so we can help others.” 

 

And lastly, at the end of the podcasting project Phillip reflected: 

“I will always to remember to use better information. Now I plan to use a clear voice at all 

times. This is important to me because you can get friends overseas. I need to improve how to 

use new words. I wish I had a better voice, I was surprised I had finished three podcasts.” 
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Discussion 

Phillip understood that oral language was for communicating a message. He was not as 

focused on the mechanics of his oral presentation as many of the other students were. I 

suggest this was because he was speaking English as a second language. Phillip’s focus had 

always been on trying to be understood and I assume this would make him concentrate on the 

content and structure of his oral language rather than the expression. By contrast, the other 

students who have a good command of English, believed the only way to improve their oral 

language was to make their voice clear, loud and expressive. 

 

Phillip was striving for clarity of content throughout this podcasting project. However the 

surprise for me in observing his journey was in seeing the value of working with a more 

proficient ‘other’ in developing his oral language skills. The students, when working 

together, were focused on the content and purpose of the podcast they were producing. 

However, they also spent a good deal of time refining Phillip’s oral language skills. Phillip 

had more time to practice pronunciation, volume and expression when working one to one 

with a buddy than he would ever have received in a classroom setting. This practice was 

incidental and not the focus of the activity. Observing Phillip highlighted the value of using 

audio recordings for self-evaluation and revision. Phillip was not aware of the low volume of 

his voice, despite being told by his teachers, until he heard his voice in comparison with that 

of a peer. 
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Unpacking the Indicators 

 

 

The question this journey began with was, “In what ways can podcasting enhance oral 

literacies?” In order to answer this question the elements that combine to make the category 

‘oral literacies’ need to be defined. The resource provided by the New Zealand Ministry of 

Education called Interpersonal Speaking Matrix of Progress Indicators (NZ Ministry Of 

Education, 2006), has been used to define indicators against which to measure the outcomes 

of this project.  

 

The matrix of progress indicators provides a guideline for teachers to instruct and assess the 

interpersonal speaking strand of oral language. This matrix does not address the speaking and 

listening with text strand of oral language. Podcasting straddles both of these strands and 

therefore I amended the matrix to include some elements of the latter strand. To do this I used 

the First Steps Speaking and Listening Map of Development (Education Department of 

Western Australia, 2006). 

 

This oral language matrix breaks down the subject into two strands, strategy and content. 

Within the strategy strand are the elements of participation, role, and speaking and listening 

skills. The elements of the content strand are ideas and content. The aim of this project was 

to see which areas of oral language teaching and learning could be supported by podcasting. 

In this section evidence will be provided from the current project to demonstrate that each of 

the elements of oral language, as identified by the Ministry of Education, are being facilitated 

by the use of podcasting. 

 

The students in this podcasting project were all expected to be working at level three in each 

of the elements of oral language as demonstrated in the figures 8 through to 10. 
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Strategy Strand 

Participation 

 

Figure 8 - Progression of skills in participation 

Participation is an element of oral language that is usually a focus for teachers. It is an 

element that is easily observed and measured. Students either do not contribute enough to 

conversations or they may dominate a discussion. However, the progression of skills in this 

element of oral language, as outlined in the diagram above, emphasises the quality of the 

participation much more than the frequency. The journey involved in developing this element 

is to move students from participating with support by volunteering information in an area of 

their experience; to initiating a discussion; sustaining a discussion; keeping to the topic; and 

lastly responding to others. For students to move beyond level three they must do these things 

with confidence. After level three the difference in participation is measured in the

interactions between students, in how they respond to each other. The focus is on whether 

students can encourage, respect and challenge other participants in a discussion.  

Participation is an element of oral language that you might not expect to find in a podcasting 

programme. Students talking into a computer or voice recorder could hardly be expected to 

engage in participatory behaviour. This was not the case, however. Students spent a lot of 

time engaged in conversation during the planning and feedback stages of their podcasts. 

These students learned to provide and engage with critical feedback.  
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Planning 

Students were given time to plan before each podcast and were allowed to plan with a 

partner. Whole group discussions were also held at the beginning of each session for students 

to outline where they were up to and to receive ideas from the group to help with the 

planning.  

 

 

Stephan: We're doing the sports shed and we’re going to take photos 
of all the equipment and what it looks like on the outside. 
Teacher: Anything else Phillip? (shakes his head) 
Teacher: Right any feedback? 
Michael: You could take a picture of a person playing with some of 
the things 
Danielle: A whole group 
Hannah: They could take a picture of people in the sports shed 
Michael: Phillip could take a picture of Stephan standing inside the 
sports shed. 

  

 

Planning was an important part of the podcasting project, and students actively helped each 

other in the planning process. At one stage in the project two students started to plan their 

podcast and everyone got really involved in their planning. The other two pairs abandoned 

their own planning and joined in. Initially everyone was making single word contributions. 

After a while, however, they started to add their own opinions to the discussion. There were 

many comments that sustained the process such as, "yeah" and questions like, "Isn't that 

about spare time?"  

 

The physical dynamics was really interesting. To start with pairs were sitting next to each 

other and the whole group slowly moved closer together with eventually all participants 

eventually leaning across the table to be closer to each other. Usually when a teacher is 

involved in the conversation students look to the teacher to direct the discussion. When 

students have the freedom to direct their own discussion they then have the opportunity to 

practice responding to others. This type of situation also provides practice in coping with 

disagreements and differing points of view.  

 



101 

 

 

Feedback 

Students in this project used a variety of frameworks to support the generating of feedback, 

such as deBono’s Thinking Hats (deBono, 2000) and a Plus Minus Interesting chart (PMI). 

The following are some examples of feedback generated by the students and posted on the 

comment pages of their podcasting buddies. 

 

 

Malaysian Podcast Texan Podcast 

We could understand your voices. 
You gave us lots of information 
about sports and subjects. We 
thought you could speak more 
slowly and don’t make the podcast 
too long or too short. 

We liked how there was lots of 
information and pictures. You 
spoke clearly, used interesting 
words and showed us cool images. 
We think you should fix the sound 
because the music was too loud and 
you need to make the voice louder 
than the music. 

   

 

The students here have definitely responded to others appropriately and respected the 

contributions of others. The podcasting process gave them the opportunity to practice 

generating responses to others in a measured and supportive environment. 
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Role 

 

Figure 9 - Progression of skills in role 

Role is another element of oral language that might not be expected to be affected by 

podcasting. It was surprising how much opportunity students had to practice taking on 

different roles while preparing and producing a podcast. In developing this element of oral 

language the skills progress from taking on an assigned role, through to adopting a single role 

in a discussion. To move beyond level three students need to carry out the role with 

confidence and to show mastery. This means being able to take on a role according to the 

needs of the group and use this role to move the discussion forward. Role is a complex 

element of oral language. Many teachers use role cards (Brown & Thomson, 2000) to help 

students identify different roles in conversations and provide them with the skills needed to 

effectively carry out the role. Podcasting allows students the opportunity to practice role and 

to self-assign roles according to need.  

Working in pairs on the podcasting project necessitated collaboration. During the project, the 

students naturally took on roles when engaged in the planning and producing of a podcast. 

Students made the observation that they needed ‘to use their time wisely’ to get the podcast 
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finished. This led to the students taking on a variety of roles. Some roles identified in this 

project were leadership in:  

• Recording - writing the script 

• Contributing ideas 

• Directing – both the podcast and the photography 

• Editing 

 

Observing the students working in different pairs showed that students took on various roles 

depending on whom they were working with. Students were able to take a leadership role in 

areas they were developing confidence in. For example, one student became very skilled at 

editing the podcast using the GarageBand software. This student readily stepped up to take 

the lead role in this part of the podcasting process.  

 

Role was an element of oral language that was enhanced through the use of podcasting. 

Students were given the opportunity to be self-directed and to negotiate taking up different 

roles to complete the task according to their abilities. Because of the authentic context and 

authentic task, students were taking up the roles without being assigned to them. The need for 

leadership was noted and students rose to the challenge. Podcasting provided a way for 

students to practice what had been taught in other areas. 
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Speaking and Listening Skills 

 

Figure 10 - Progression of skills in speaking and listening 

When teachers were asked in the survey to identify aspects of oral language in their 

programme, the majority of answers fit into this element of speaking and listening skills. This 

is the element of oral language that is the most easily assessed. A tick chart can be used to 

mark off when these skills are observed. During the course of the podcasting project it 

became apparent that students were focussing on these skills and that they understood them 

to be ‘oral language’. Students were asked at the beginning of the project, “What makes a 

good speaker?” Four students answered a good speaker had a clear voice, one student 

answered ‘when you talk so people can hear you’ and the last student answered ‘gives heaps 

of information’. Only one of the six students demonstrated understanding that speaking was 

any more than a series of skills. 

The element of speaking and listening skills in the New Zealand Oral Language Matrix has 

been divided into three categories. The first category is social courtesies. This encompasses 

skills such as turn taking, listening to and making connections with the speaker, and 

responding appropriately. The next category comprises strategies for coping with 

disagreements, and the last category is verbal and non-verbal features. This last category has

considerable focus in most classrooms. Verbal and nonverbal features would include skills 
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such as clarity, volume, tone, expression and body language. These are the elements students 

usually concentrate on when delivering a speech.  

 

Social courtesies 

When working in pairs to produce a podcast, students engaged in plenty of verbal 

interactions. Students demonstrated listening skills and responding to each other. The 

students developed a rhythm of turn taking when planning and producing their podcasts. The 

following are teacher notes from observations of students working during this podcasting 

project: 

 

Phillip and Stephan talked constantly during their planning time. 
They co-constructed the script with one person making suggestions 
and the other person typing. They read and re-read their script to 
each other and reflected on it. They then swapped and the other 
person said a sentence while the other typed. 

  

 

 

"Hi this is Michael, right stop that, now you say Hi this is Rachel". 
Michael is directing the recording but Rachel is driving the 
computer. They then listen to what is recorded and play it back. 
They are taking turns, passing the script and the microphone to each 
other. This highlights the importance of the script. 

  

 

 

Lots of negotiating and joint decision making, both were very quiet 
though. Phillip did the writing and both decided on what was to be 
written. Then Phillip passed over the page and said, "Now you 

write." 
  

 

 
Turn taking became such an important part of these students working together to 

produce their podcasts that one student even remarked in their reflections, “I felt guilty 

when not sharing when making the podcast.” 
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Verbal and Non-verbal features 

As mentioned earlier, this is the section of oral language that receives the most attention 

in the classroom. This includes skills such as clarity, volume, tone and expression, as 

well as body language. It is interesting that this section is given very little expansion in 

the matrix.  

 

In this research project the most powerful example of the development of verbal 

features was with a student who was very softly spoken. This student had been 

instructed by his teachers to increase his speaking volume but to no avail. However 

when working in a dialogue situation with a partner producing a podcast, he became 

aware that the volume of his voice did not match that of his partner.  

 

 Let's do it again. You need to speak up louder. 

 

These two students tried to adjust the volume on the computer to match the voices. 

When this didn’t work to their satisfaction one student coached the other until he had 

reached the desired volume to match her voice. These students were not instructed that 

this was a skill to be worked on. They worked on this skill because it was an authentic 

need for an authentic purpose. This was just in time teaching and learning without a 

teacher in sight. 
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Content Strand 

Ideas 

 

Figure 11 - Progression of skills in ideas 

Previously I have cited Saussure, “Language is a system of signs. Noises count as language 

only when they serve to express or communicate ideas; otherwise they are just noise” (Culler, 

1976). The content strand is where students ensure their well-presented speech is more than 

just ‘noise’. This element includes using the skills of questioning, explaining, suggesting, 

elaborating on ideas, justifying ideas and opinions, and identifying key points. I have added a 

few other skills to this list from the Speaking and Listening Map of Development (2006), 

which I think are important. They are providing background information, talking about 

different audiences and purposes, and exploring thinking strategies with others. 

Throughout the podcasting project I encouraged the students to have an awareness of this 

element of oral language. Students could list all the strategy requirements to be a proficient

speaker such as clear voice, eye contact, volume and so on, but rarely mentioned anything 

about ideas. When asked at the beginning of the project what they could do to make 

themselves a better speaker the students responded, talk clear, talk with my mouth wide open, 

speak more clearly, talk to people by looking at them, and give lots of information.  
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Through co-constructing a rubric students were able to recognise the areas of oral language 

they were already doing well and choose areas to focus on that they needed to improve. The 

students started to focus on the content strand of oral language.  

 

Table 26: Excerpts from student reflections showing the movement of 

their thinking from skills to ideas. 

  

Student acknowledges listeners need for 

background information to understand the 

content of the podcast. 

I put more information that I haven’t used 

before and what they need to know. 

(Student Reflections) 

 

Student recognizes the need to elaborate on 

ideas. The podcast was supposed to be 

explaining the school to another culture, 

and this student recognized the lack of 
significant information in the podcast. 

My podcast is too short and not about the 

school. (Student Reflections) 

Students can say why they think podcasting 

is a good activity for students to use to 
support their learning. 

I think making a good podcast is fun 

because you can give more information 

that no one even knew about. 

 

You should make a podcast because maybe 

a really important person might be 

listening if you put it up on the Internet 

and it would probably make you feel good. 

 

Podcasting is fun and cool because you 

can listen to your podcasts and get 

comments and suggestions and lots of 

people around the world can listen to your 

podcast. 

(Podcasts) 

 

Students can demonstrate their knowledge 

of various thinking skills in use when 

preparing and producing podcasts. 

We set some goals and we wrote 

something and we used the tool called 

work with others by talking and listening 

and we used the other tool called past 

knowledge. (Student Reflection) 

 
   

 

 

In their presentation these students demonstrated evidence of thinking about the ideas. 

Towards the end of the podcasting project most conversations were based on ideas rather 

than skills. At this stage in their school career, the students already had plenty of practice 

with the skills. They now needed to move on and concentrate on the content of the 

presentation. The area of this project that challenged the students the most in the use of ideas 
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was the generating and providing of feedback. Students became much more explicit in their 

feedback as the project went on. The feedback also showed a movement from focusing on 

skills to content. The feedback transformed from “Your voice is too quiet” to “I wanted to 

know more about the playground”. Students were listening for content not production. 
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Language 

 

Figure 12 - Progression of skills in language 

The second element under the content strand is language. Within this element students are 

expected to learn, practice and use language that is appropriate to the context, topic and 

purpose of the message. Students are expected to use subject specific vocabulary. After level 

three they should be able to use language features to support their message. Language 

features include word types, verbs, nouns, adverbs, adjectives; figures of speech such as 

similes, metaphors, personification and alliteration; and also includes the development of a 

personal voice. Personal voice indicates a writing style that draws in the listener, viewer or 

reader and connects them to the content of the message in a personal way. 

Podcasting allowed students time to craft their message. Students demonstrated taking the 

time to write and re-write their scripts, making revisions based on feedback from others and 

after listening to themselves reading it out. It was interesting to observe the students in the 

process of making a podcast. The students in the focus group all began planning by using a 

diagram of some sort. They then put these ideas into a script form. When the students began 

recording, they continued to make changes to the script as they improvised. The students 

updated their script if they made any verbal changes so they always had a current copy of the 

script with them. They were placing their ideas on paper but when they spoke the script aloud 

they were beginning to make changes to the language turning it more into a performance. 
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Working in pairs, students supported each other in the development of vocabulary. The 

following is an extract from two students working together to produce their script: 

 

 

Hannah: What else can we write? 
Hannah: Hello this is Hannah and I am talk to Danielle  
Danielle: Isn't it talking? 
Hannah: Hello this is Hannah and I am talking to Danielle and 
we will be talking about laptops 

  

 

 

This pair of students supported each other and each contributed their strengths to the podcast. 

One student had excellent use of grammar and vocabulary but did not experiment with her 

language at all. The other student was flamboyant and liked to play with language but did not 

have strength in grammar and vocabulary. One student provided suggestions and the other 

student supported the framing of these suggestions into grammatically correct sentences. The 

interesting cross over from this instance, was that the flamboyant speaker did speak in 

grammatically correct sentences but always missed endings off her words when writing. This 

student was being constantly reinforced to make these corrections as she wrote the script with 

her partner.  

 

Vocabulary became a big part of the podcasting performance by the last podcast. The 

students were experimenting with new words and taking the time to read through their script 

to see if there were any words they could change. One student remarked I wish I had more 

words and another I used to say old words that people won’t listen to now I say specific 

words that are interesting and another I used to not be able to understand some words now I 

understand those words. These statements indicate that not only were students reaching for 

new words to enhance their podcasts, but also were embedding them to be used in other 

situations. 
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 Conclusions 

 

How is oral language currently being taught in New Zealand Schools? 

 
To begin this research project it was necessary to get a snapshot of what was already 

happening in New Zealand schools. Jannie van Hees (2007) published a case study of oral 

language learning in a number of New Zealand schools, which picked up on similar themes 

to those touched on in this report. It was difficult to find more information outlining what 

was happening in New Zealand schools so an online survey was distributed in March 2007.  

 

This online survey provided a window into 37 classrooms around New Zealand. The key 

themes identified in the survey were: 

• Teachers spend more time on average teaching writing and reading than oral 

language. 

• Twenty two percent of teachers were dissatisfied with their current oral language 

programme 

• Twenty seven percent of teachers identified their knowledge of how students learn 

oral language as poor 

• Fifty eight percent of teachers responded that they did not spend enough time in oral 

language instruction, with twenty percent of teachers unsure 

• Only nineteen percent of teachers had undertaken any recent professional 

development in oral language recently 

 

When teachers were asked to identify the time in hours they spent on each aspect of the 

English curriculum, oral language had the greatest variation. The time spent varied from less 

than one hour through to 12.5 hours. This variation indicated a discrepancy between what 

various teachers understood as oral language instruction. It seemed that some teachers 

identified oral language as the instances students were either speaking or listening in the 

classroom.  This finding indicated the need for the status of oral language instruction to be 

elevated in our classrooms, and for teachers to be clear as to what this entails. Students need 

to be taught the elements of effective communication as well as being given the opportunity 
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to practice these elements. This finding was further supported by the number of teachers who 

identified they were either dissatisfied by their current programme or identified their current 

knowledge of how students learn oral language as poor. 

 

Over one quarter of teachers surveyed identified they lackedf knowledge of how oral 

language was acquired or fostered in their students. This was a substantial number. If we 

acknowledge that oral language is vital as a basis for thought and all other aspects of literacy 

then this is an issue that needs to be rectified. One way of addressing this is through 

professional development. Of the teachers surveyed, only 19% indicated that they had been 

to any professional development in the area of oral language. The interesting factor was that 

almost all of the professional development attended had oral language as a secondary focus. 

Oral language was seen to be integral through all areas of the classroom programme however 

it failed to stand in its own right.  If we are to address the gap in teacher proficiency in this 

area, then professional development opportunities need to be made available that focus 

specifically on oral language. This could also raise the status of oral language in our 

classrooms. 

 

The third issue of interest from this window into New Zealand classrooms was the way 

teachers were assessing their oral language programme.  A number of teachers mentioned 

they would like access to more tools for the summative assessment of oral language 

attainment. The UNESCO publication “The Teaching of English” states that it is at least as 

important to have robust assessment procedures for oral language as it is for written language 

(1973 p67-156).  

 

The Ministry of Education has developed a variety of tools for assessing oral language. The 

one selected for this project was the Oral Language Matrix of Progress Indicators provided as 

part of the Curriculum Exemplars. This matrix provides a consistent standard of oral 

language elements across the ages and stages of development for classroom use.  The 

Assessment Resource Banks are another New Zealand assessment tool provided for 

classroom use. When teachers were surveyed about how oral language was assessed, the 

most commonly used strategy was a combination of observation and peer assessment. Only 

six percent of teachers used the Curriculum Exemplars or First Steps Continuum (an 
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Australian based continuum) and only three percent of teachers used the Assessment 

Resource Banks.  

 

I would suggest a step towards rectifying the issues of teacher dissatisfaction with oral 

language programmes in their classrooms would be to focus professional development on the 

use of these Ministry provided assessment tools. The survey also revealed that only one 

teacher used video or audio for assessment. The capturing of student voices is becoming 

easier daily with the increased storage capacity of our school servers and the ease of use of 

new audio recording software. This method of gathering assessment data should be more 

commonplace in our classrooms.  Using audio for assessment has great value as students can 

measure their current performance against previous efforts. Clarke et al (2003) call this 

‘ipsative referencing’ and Black and William (1998) show that this type of assessment leads 

to increased motivation and a rise in self-esteem.  The use of student self-reflection using 

captured audio recordings measured against the standard of the Oral Language Matrix of 

Indicators would give teachers a robust assessment procedure and students the ability to set 

and achieve their own speaking goals. 

 

In what ways does podcasting enhance oral language? 

 
The case studies conducted in this research project identified ways podcasting met the oral 

language learning needs of the students involved. This question was also addressed by asking 

teachers in the online survey to identify the elements of oral language they actively taught in 

the classroom. A class of twenty-four year 4, 5 and 6 students (including the students in this 

research project) who had been podcasting during 2007 were asked to identify everything 

they learnt when making a podcast. The results are shown in Table 26 below, separated into 

the strands of oral language identified in the New Zealand Oral language Matrix (Appendix 

iii). 

 

Students engaged in a podcasting programme indicated that they learned all the key elements 

that teachers from the online survey reported actively teaching in their programmes. These 

results indicate that the podcasting programme achieved the outcomes these teachers had 

considered desirable and also that students were aware of this learning. 



115 

Table 27: Comparison of oral language skills desired by teachers and those stated as 

learned by students in a podcasting programme. 

 
Matrix 

strands 

Learning identified by students when 

Podcasting 

Focus of Oral language instruction 

identified by teachers  

Participation Work with others 

Work in a pair 

Work by yourself  

Meet different people 

Use time wisely 

Can talk to any sized group  

Role Help each other 

Giving feedback 

Uses appropriate social skills  

Speaking 

and 

Listening 

Skills 

Use different voices 

Speak in front of the class 

Put expression in my voice 

Speak clearly 

Use a loud voice  
Be confident 

Listening  

Clarity  

Volume  

Eye contact  

Body language,  
Responding appropriately to others  

Turn taking 

Speed  

Expression  

Confidence  

Pitch  

Manners  

Tone  

Facial expressions  

Ideas How important information is 

Keep to the topic 

Questioning 

Share as much information as you can 

Use the Thinking hats 
Explain 

Describe 

Information – include why, how, who, 

what, when 

Questioning  

Clear concise message  

Thinking  

Planning  

Clarifying  
Summarising  

Justifying  

Expressing opinions  

Explaining  

Language  Use different greetings 

Use music that suits the topic 

Appropriate language 

Good amount of words 

Interesting words 

Use the right amount of humour 

Formal language 

Use jingles and sound effects 

Adjusts language to suit audience 

Chooses vocabulary to suit message 

Grammatically correct sentences  

   

 

The students identified all of the same elements as the teachers except for some skills of 

speaking and listening such as eye contact, turn taking, and body language, these were skills 

not used in podcasting, but were evident in the planning and reflection stages of the process. 

What was impressive about this comparison was the understanding students had about their 

learning in the strands of ‘ideas’ and ‘language’. The students identified that they were 
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learning all of the elements the teachers had identified as important and more. The students 

identified learning how to use sound effects and music to enhance their message, making sure 

the music fitted with the topic. They mentioned using the appropriate amount of humour, 

showing understanding of the importance of the information being presented, the target 

audience, and recognition of whether music or humour would be appropriate.  The students 

also identified additional learning when podcasting including how it impacted on their 

reading, writing and use of technology. These students had shown that through the use of 

podcasting they were aware of the elements of oral language that made a proficient speaker 

as well as an effective communicator.  

 

 
Additional learning identified by students in a podcasting programme: 

 
 

Use music no one else has used (copyright issues) 
Write a script 
To get better at reading by reading your script 
Using the equipment properly  
Learn how to use computers, GarageBand program 

 
  

 

The Power of Podcasting 

 
“Indeed, language is so overwhelmingly oral that of all the many thousands of 

languages – possibly tens of thousands – spoken in the course of human history only 

around 106 have ever been committed to a degree sufficient to have produced 

literature, and most have never been written at all. Of the some 3,000 languages 

spoken that exist today only some 78 have a literature” (Ong, 1991, p7). 
 

There was one overwhelming finding that kept arising in this research project. This finding 

could be the main reason for the use of podcasting as a technology to raise the profile of oral 

language and enhance student achievement in this area.  This finding was that in a podcasting 

programme students get to do all the talking. 
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Phillip and Stephan teaching teachers how to 

make a podcast at the Kids@Conference 

In too many of our classrooms the teacher does all of the talking. Students listen passively or 

are called on to participate briefly. Students rarely get the opportunity to demonstrate their 

proficiency in speaking or to craft the skills needed to communicate clearly.   

 

The greatest advantage of the podcasting programme illustrated this research study was that 

students who might have limited chance to talk are given the time to practice and refine their 

skills.  In a classroom setting, students without the confidence to speak in front of the class 

stay quiet and rarely practice the skills needed to improve their oral language. The same 

students are supported through a podcasting programme to practice their skills in a safe 

environment.  In this way these students lacking in confidence can continue to build up their 

proficiency as speakers until their confidence increases. The increase in speaking ability in a 

safe environment has a cyclic effect in building confidence in these students. 

 

At the end of this research project the six 

students involved ran podcasting workshops at 

the Kids @ Conference held at the University 

of Otago College of Education in Dunedin. The 

students selected for this project were not 

selected for their confidence and all had speech 

deficiencies as mentioned in their case studies. 

All of these students had expressed a dislike of 

speaking in front of a large group in their 

attitude survey prior to this research project. 

 

Before the conference all six students expressed confidence in their abilities to run a 

workshop for students of their own age as well as for a selection of teachers, all unknown to 

them. This is a daunting task for many teachers let alone a selection of average ability 

students. These students ran an effective workshop with participants remarking: 

 

We liked the way you could help us when we got stuck 

I understood how you explained to make the recording 

You were always ready when we needed help 
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The following are the reflections of the podcasting research group at the completion of their 

workshop. These reflections demonstrate the progression of skill development from speaking 

in front of a computer to using the voice in front of an audience. In these students’ self-

reflections they revealed they felt ready to run a workshop because they had practiced while 

making podcasts. 

 

Table 28: Excerpts from student reflections indicating the transference of skills 

from podcasting to a live audience. 

  

Students articulate the progression in their 

learning during the podcasting programme. 

I used to mumble when recording now I speak 

clear but not loud 

 

I used to speak too slow or fast now I speak at 

a good pace 

 

I used to not say much information now I give 

some descriptive words to make it suit the topic 

 

I used to say old words that people won’t listen 

to now I say specific words that are interesting 

 (Student Reflections) 

 

Students describe their feelings about 
running the Kids@Conference workshop 

I felt scared but happy before running the 

workshop and I felt good when it was over. 

 

For a little while I was nervous and then I 

thought I could do it, I had butterflies in my 

tummy and then I was sad because the 

workshop was over and I had fun. (Student 

Reflections) 

 

Students say how using their voice in a 

podcast helped with presenting a workshop 

to an audience. 

Your voice needs to be loud and clear so they 

can hear your voice. I learnt how to make my 

voice loud and clear in my podcast. 

 

Yes podcasting helped my voice because I said 

things slow and loud and podcasting for heaps 

of time will give you a clear voice. Podcasting 

gave me a clear voice. 

 

Yes podcasting helped with presenting because 

speaking in front of a computer becomes just 

like being in front of people. 

 
   

 

We can conclude that podcasting does enhance oral language because it gives students the 

time and support to develop their skills in a safe environment before they present their 
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message to an audience. Students can craft a message and spend time revising it until they are 

pleased with the end result before delivering their message to an audience. Podcasting 

provides a vital middle step between crafting a message and delivering a message.   

 

This is the power of podcasting. 

 

Limitations of this research 

 
This research study looked at how podcasting enhances oral language in one specific 

classroom as delivered by one particular teacher. There are many factors that have 

contributed to the results of this project. Podcasting is just a technology, a tool. The results of 

using this tool depend upon the skill of the teacher employing it. The results in this project 

came about as a result of the way the tool was used.  Without the cycle of goal setting and 

reflection to build up student metacognition, the results are likely to have been very different. 

 

Suggestions for further research 

 
During this period of study many questions arose that could not be looked at within the scope 

of the present research project. The research focused on the specific oral language skills 

students learnt while engaged in a podcasting project.  Another avenue for research could be 

to look at the effects of the global nature of podcasting on student learning, for example the 

effects that having a worldwide audience has on student point of view, or an examination of 

the effects on motivation of a worldwide audience. Students were demonstrating increasing 

understanding of the point of view of students in other countries and this was reflected in 

conversations within the group.  

 

Of interest too, was the benefit of recording student voice. Podcasting has the added 

motivation for students of publishing to an authentic audience for an authentic purpose and 

leads to authentic feedback. However, I believe that the recording of student voice has power 

in itself regardless of the audience. It would be of value to make a comparative study of the 

increase in oral language acquisition of junior students using voice recording. 
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Appendices 

 

Appendix i 

Oral language Survey – Teachers 
 

This survey is being conducted as part of an E-Fellowship research project into the use of 
Social Software in enhancing Oral language in Primary aged students. All submissions will 
be anonymous and the results of the research project will be available in February 2008 from 
the E-Fellow website http://www.efellows.org.nz. To read about this ongoing research 
throughout the year follow the links to Jane's efellow blog from the efellow site. 

Thank you for taking the time to complete this questionnaire. 

 
1. If not in New Zealand, which country to do you teach in? 
    
2. What year level do you teach?  
   0-2 3-4 5-6 7-8  high school 
 

3. How many hours per week on average do you spend on these areas of 
English:  
Reading   Writing  Visual Language  Oral language?  

    
4. How satisfied are you with your Oral language classroom programme? (1 

being the lowest and 5 being the highest)  
    
5. Can you give some reasons for your rating? 
    
6. How would you rate your knowledge of how students learn Oral language 

skills? (1 being the lowest and 5 being the highest)  
 
7. Have you attended any professional development in Oral language recently? 

Please outline.  
    
8. Where do you get your ideas for specifically teaching Oral language skills, ie, 

books, websites, resources etc? Please name specific resources if possible.  
    
9. How is Oral language integrated through your classroom programme and into 

which areas?  
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10. Can you describe the skills covered in your classroom Oral language 
programme? 

    
11. Why do you think Oral language instruction is important?  
    
12. Are there ages where Oral language instruction is more or less important?  
    

13. Can you describe an activity you plan, to specifically assist the Oral 
language development of your students? (Required) 

    
14. As most communication is oral not written do you think enough time in 

schools is spent on Oral language?  
   Yes No  Undecided 
 
15. How do you assess the Oral language development of your students? Which 

tools do you use?  
    
16. Would you like to add any general comments? 
    
 
Questionnaire adapted from: 
Bourke, S.F., Clark, M.L., Davis, D.F., Holzer, (1980). Oracy in Australian Schools. 
Hawthorn: Australian Council for Educational Research. p53-77 
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Appendix ii 

Our Podcasting Rubric – 2007 
 

 ! !! !!! 

Participation Contributes a few ideas  

 

Contributes more ideas Contributes equal amount 

of ideas 

Skills 

  Volume 

 

  Clarity 

 

 

  Speed 

   

Volume of voice varies 

loud and soft  

 

Mumbles and runs words 

together 

 

Speaks too slow or too fast 

Volume of voice is at the 

right level 

 

Uses mostly a clear voice 

 

Talks at a steady pace 

Varies volume to make 

message interesting 

 

Voice is always clear 

 

Speed will vary to make 

the message interesting. 

 

Ideas Not much information. A 

couple of sentences 

without any description 

More information with a 

little bit of description 

Lots of information in 

interesting sentences with 

good descriptions. 

 

Language Basic language without 

any descriptive words 

Starting to use new and 

interesting words that suit 

the topic 

Experimenting with new 

words to suit the topic and 

make the message 

interesting. 
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Appendix iii 

Indicators of Oral language ability in planned and unplanned oral texts 
  

Strategy 

Level 2 Level 3 Level 4 

Participation 

Participates in a group discussion. 

 

Initiates and/or maintains a discussion, usually 

keeping to the topic.  

 

Participates with support in some planned talk 

for school purposes. 

 

Participation 

Participates in group discussions. 

 

Initiates and/or sustains and develops the discussion, 

keeping to the topic. 

 

Responds to and respects the contributions of others.  

 

Presents simple spoken texts using basic text 
structures in logical sequence- description, 
instruction, recount 

Participation 

Initiates discussion with confidence. 

 

Sustains group discussions. 

 

Respects and supports the contribution of others. 

 

Composes spoken texts using most text 
structures and features appropriately in planned 
situations 
 

Role 

Takes on assigned roles within discussion groups, 

e.g., leader, reporter. 

Role 

Takes on a role within discussion groups, e.g., 

leader, reporter. 

Role 

Is able to take on different roles within discussion 

groups with confidence. 

Speaking and listening skills 

Uses some social courtesies specific to group 

discussion and relevant to the content area:  

turn taking;  

listening to the speaker; acknowledging and making 

connections with the speaker; interrupting 

appropriately, e.g., "What if... ?";  

responding appropriately, e.g., "I agree... ", "What 

about... ?", "I think... ". 

 

Uses appropriate verbal and non-verbal features to 

gain attention, communicate ideas, and obtain 

feedback. 

 

Beginning to adjust speaking and listening for 
familiar situations in a school context. 

Speaking and listening skills 

Uses social courtesies specific to group discussion, 

including: turn taking;  

listening to the speaker; acknowledging and making 

connections with the speaker; interrupting 

appropriately, e.g., "Do you mean... ?";  

responding appropriately, e.g., "What about.. ?" "Is 

that like.?". 

 

Uses strategies for coping with disagreements, e.g., 

seeking the opinions of or appealing to other group 

members ("What do the rest of you think?"). 

 

Uses a variety of appropriate verbal and non-verbal 

features to gain attention, communicate ideas, and 

obtain feedback. 

 

Tries different ways of adjusting speaking and 
listening, eg tone and pace 

Speaking and listening skills 

Confidently uses social courtesies specific to group 

discussion, including:  

turn taking,  

listening to the speaker;  

making connections with the speaker;  

interrupting and responding appropriately, e.g., 

"What do you mean by... ?", "That's a good point... ".  

 

Uses strategies for coping with disagreements. 

 

Confidently uses a variety of appropriate verbal and 

non-verbal features to gain and regain attention, 

communicate ideas, and obtain feedback. 

 

Is aware that speaking and listening can be 
adjusted for different purposes, eg. socialising, 
informing. 



128 

 
Content 

Ideas 

Clarifies information, opinions, and ideas by using 

open and closed questions and by repeating, 

rephrasing, or extending information. 

 

Expresses opinions and discusses ideas about 

personal and indirect experiences. 

 

Expresses and justifies some ideas and opinions. 

 

Listens for and identifies some key points. 

 

Will often assume a shared background 
between speaker and listener when speaking, 
eg may not give sufficient information to 
orientate the listener. 
 
Talks about thinking with others, eg “I think…” 
 
 

Ideas 

Uses questioning techniques to clarify information, 

understanding, opinions, and ideas. 

 

Explains, suggests, and elaborates ideas, 

information, and opinions related to personal and 

indirect experiences. 

 

Justifies ideas and opinions. 

 

Listens for and can identify most key points. 

 

Provides some background information and 
supporting ideas for listener, eg facts and 
personal reasons 
 
Talks about different audiences and purposes 
for own talk. 
 
Experiments with a small range of devices to 
enhance meaning of spoken texts, eg volume, 
simile, rhyme, common sayings 
 
Explores thinking strategies with others. 

Ideas 

Uses a range of questioning techniques with 

confidence to clarify information, understanding, 

opinions, and ideas. 

 

Elaborates coherently and explores information, 

opinions, and ideas related to personal and indirect 

experiences. 

 

Expresses and justifies ideas and opinions using 

logic and argument. 

 

Identifies key points/main ideas and summarises 

accurately. 

 

Understands the need to provide background 
information to enhance meaning. eg give 
examples. 
 
Uses a small range of devices to enhance 
meaning, eg rephrasing, adjusting volume and 
speed of speech, negotiating meaning. 
 
Reflects on speaking and listening activities and 
uses this knowledge in an attempt to improve 
communication. 

Language 

Uses language appropriate to the context and the 

topic. 

 

Uses vocabulary to support own opinions. 

Language 

Uses language appropriate to the context, the topic, 

and the purpose of the discussion. 

 

Chooses vocabulary to enhance own ideas and 

opinions, including subject-specific vocabulary. 

Language 

Consistently uses language appropriate to the 

context, the topic, and the purpose of the discussion. 

 

Uses language features and specific vocabulary to 

express own ideas and opinions. 

 
Sources:  The NZ Curriculum Exemplars.  

English Oral language Matrix of progress indicators. Accessed on 3/5/07 from: 

http://www.tki.org.nz/r/assessment/exemplars/eng/matrices/matrx_pi_about_oral_pop_e.php  

Education Department of Western Australia 2006, First Steps Speaking and Listening Map of Development, Rigby Heinemann, Port Melbourne, Victoria, Australia.
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Appendix iv 

Oral language Online Survey – Students 

 
1. What is your name? 

 

2. How do you feel about speaking in a small group? 

Excellent Good  Okay  Poor 

 

3. How do you feel about speaking in front of the class? 

Excellent Good  Okay  Poor 

 

4. How do you feel about speaking in assembly? 

Excellent Good  Okay  Poor 

 

5. How do you feel about speaking on a podcast? 

Excellent Good  Okay  Poor 

 

6. Which way would you prefer to present your learning? 

as a speech to the class  as a podcast as a poster 

 

7. Why did you choose that answer? 

 

8. In a speech who is your audience? 

 

9. In a podcast, who is your audience? 

 

10. With a poster, who is your audience? 
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Appendix v 

Thinking about Podcasts 
Names: _________________ 
 

 
White Hat 

 

What facts have I found 

out about my buddy 

class? 

 

 

 

 

 

 
Blue Hat 

 

What questions do I have 

for my buddy class after 

listening to their 

podcast? 

 

 

 

 

 

 
Yellow Hat  

 

What do I like about this 

podcast?  What have 

they done well? 

 

 

 

 

 

 
Black Hat  

 

What don’t I like about 

this podcast? 

 

 

 

 

 

 
Green Hat 

 

What could my buddy 

class do to improve their 

podcast? 

 

 

 

 

 

 
Blue Hat  

 

What Ideas to I have to 

improve my own podcast 

after listening to my 

buddy’s podcast? 

 

 

 

 

 

 

 



131 

Appendix vi 

Oral language and Podcasting 
 

INFORMATION  SHEET  FOR PARTICIPANTS  
and/or PARENTS / GUARDIANS 

 
Please read this information sheet carefully before deciding whether or not to 

participate. If you decide to participate I thank you. If you decide not to take part there will be 

no disadvantage to you of any kind and I thank you for considering the request.  

 

What is the Aim of the Project? 

This project is being undertaken as research project for the Ministry of Education under the 

eFellow fellowship programme.  

 

This project is explore the answer to the question ‘In what ways does the use of podcasting 

enhance oral literacies in primary aged students?’ 

I would like permission to video tape discussions in Room 5 to form a base line idea of how 

students are using oral language currently in the classroom. From this data I will then choose 6 

to 8 students to take part in a podcasting programme in term two. A further information and 

permission sheet will be sent home to those students prior to term two. 

 

Can Participants Change their Mind and Withdraw from the Project? 

You may withdraw from the project at any time and without any disadvantage of any kind. 

 

What Data or Information will be Collected and What Use will be Made of it? 

A video tape will be made of students engaged in discussion.  

 

Only the researcher will have access to the raw data and participants will not be identified. 

Video may only be used during conference presentations with your permission. You are most 

welcome to request a copy of the report of the project should you wish. 

 

The data collected will be securely stored in such a way that only the researcher will be able to 

gain access to it. At the end of the project any personal information will be destroyed 

immediately. 

 

What if Participants have any Questions? 

If you have any questions about the project, either now or in the future, please feel free to 

contact:- 

 

Jane Nicholls  

eFellow 

Pine Hill School 473 9148 

Email: jane@pinehill.schoolzone.net.nz 

 

Dr. Vince Ham  

Director Research 

CORE Eduction 

PO Box 13 678 Christchurch 

Mob: 021 9991470 

Email: vince@core-ed.net 
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In what ways does the use  of  podcast ing enhance oral  

l i teracies in  primary aged students? 

 
 

CONSENT FORM FOR PARTICIPANTS and/or PARENTS / GUARDIANS 
 

Participant 

 

I consent to participate in the research project, Podcasting and Oral Communication. 

 

I have understood the information provided to me about the research project and what will be 

required of me if I participate in the project. Specifically: 

 

I understand that the research will involve the following data gathering activities, and consent to 

the researchers using these materials for their research 

 

• Video tape recordings of my child’s particpation in learning activities at his/her school. 

 

I also understand that: 

• I may withdraw my child from the research at any time 

• all raw data collected for the research will be kept confidential to the researchers at 

CORE Education  

• only anonymous, non-attributable examples of my child’s work or other data will be 

used in any publication of the research. 

 

 

 

Signature:  ____________________________________ 

 

--------------------------------------------------------------------------------------------------------------------

-- 

Parent/Guardian 

 

I give permission for ______________________________  to participate in the project, 

Podcasting and Oral Communication 

 

I have read and understood the information provided to me concerning the research project and 

what will be required of participants. 

 

I am satisfied that ________________________ understands what will be required of 

participants in the project. 
 

 

Name: ____________________________________ Date: ______________ 
 

 

Signature: ___________________________ 
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